The Enclosures referred to in the Agenda are available for inspection at each of the three Public Libraries in Fairfield,
Fairfield Public Schools’ website http://www.fairfieldschools.org/ and the Education Center, 501 Kings Highway East.

THE PUBLIC IS REQUESTED TO SILENCE DEVICES FOR THE DURATION OF THE MEETING

Board of Education, Fairfield Public Schools
501 Kings Highway East, 2™ Floor Board Conference Room, Fairfield, CT

Tuesday, April 8, 2014
REGULAR MEETING
7:30 P.M.

1. Callto Order and Roll Call
2. Pledge of Allegiance

3. Approval of Minutes
A. Approval of Minutes of March 11, 2014
Recommended Motion: “that the Board of Education approve the Minutes of the Regular
Meeting of March 11, 2014”

(Enclosure No. 1)

B. Approval of Minutes of March 18, 2014
Recommended Motion: “that the Board of Education approve the Minutes of the Special
Meeting of March 18, 2014”

(Enclosure No. 2)

4, Student Reports
Fairfield Ludlowe High School Student Liaison:  Mr. Billy Moeder, Mr. Ethan King
Fairfield Warde High School Student Liaisons: Ms. Danielle Clarke, Ms. Carley Strachan,
Ms. Acacia Longley

5. Board Committee/Liaison Reports

6. Superintendent’s Report
A. Review of Quarterly Financial Update through March 31, 2014, Ms. Munsell

7. Old Business
A. Approval of High School Grades 11-12 Math Curriculum
Recommended Motion: “that the Board of Education approve the High School Grades 11-12
Math Curriculum”

B. Approval of Pre-Calculus Resource
Recommended Motion: “that the Board of Education approve the Glencoe Pre-Calculus:
Common Core Edition text as outlined in the February 14, 2014
memo from Dr. Boice”




C. Approval of Policy #5519 Students — Weliness
Recommended Motion: “that the Board of Education approve Policy #5519 Students —
Wellness”

8. New Business

10.

11.

A. Establish Date and Time of Fairfield Ludlowe High School and Fairfield Warde High School
Graduation
Recommended Motion: “that the Board of Education establish June 18 at 6:00 p.m. as the
date and time of graduation for Fairfield Ludiowe High School and
Fairfield Warde High School Class of 2014”

B. Presentation and Submission Approval of the Teacher Evaluation Plan
Recommended Motion: “that the Board of Education approve the submission of the Fairfield
Teacher Evaluation Plan to the CT State Department of Education ”

(Enclosure No. 3)

C. Approval of RYASAP 2014 Profiles of Student Life Survey
Recommended Motion: “that the Board of Education approve student participation in the
RYASAP 2014 Profiles of Student Life Survey”

{Enclosure No. 4)

Public Comments and Petitions

During this period the Board will hear comments and receive petitions from any citizen present at the meeting. Any single
presentation must be limited to two minutes, and cudio-visual equipment cannot be used without the advance authorization of the
Chairman. The Boord will not hear comment on Individual personnel matters or comments addressed to a specific member(s) of
the Board. Decorum will be enforced. Citizens are asked to comment on any voting item at the time the item is under
consideration by the Board.

Open Board Comment

Adjournment
Recommended Motion: “that this Regular Meeting of the Board of Education adjourn”

CALENDAR OF EVENTS

7:30 p.m.

501 Kings Highway East
Superintendent’s Conference Room
7:30 p.m.

501 Kings Highway East
2™ Floor Conference Room

April 22, 2014 Board of Education
Special Meeting/Executive Session

Board of Education

May 6, 2014 Regular Meeting

RELOCATION POLICY NOTICE

The Fairfield Public Schools System provides services to ensure students, parents and other persons have access to meetings, programs
and activities. The School System will relocate programs in order to ensure accessibility of programs and activities to disabled persons.
To make arrangements please contact Pupil & Special Education Services, 501 Kings Highway East, Fairfield, CT 06825, Telephone:
{203) 255-8379
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ENCLOSURENO. _|.
VOTING SUMMARY APR - 8 2014

Regular Meeting Notes
Fairfield BoE; March 11, 2014

Call to order of the Regular Meeting of the Board of Education and Roll Call

Chairman Philip Dwyer called the Regular meeting to order at 7:34PM. Present were members Eileen Liu-McCormack
(arrived 7:40), John Convertito, Donna Karnal, Jessica Gerber, Philip Dwyer, Paul Fattibene, Jennifer Maxon-Kennelly,
John Llewellyn and Marc Patten. Others present were Dr. Title, members of the central office leadership team, student
representatives Danielle Clarke, Acacia Longley, Ethan King and Bill Moeder and approximately 20 members of the
public.

Approval of Minutes

Approval of Minutes of March 4, 2014

Mrs. Maxon-Kennelly moved/Mrs. Gerber seconded the recommended motion, “that the Board of Education approve
the Minutes of the Special Meeting of March 4, 2014.” Motion passed 8-0-1 (Ms. Karnal abstained).

Old Business

Approval of Policy 0100, Fairfield Public Schools Mission, Goals, Objectives: Mission Statement
Mrs. Maxon-Kennelly moved/Mrs. Gerber seconded the recommended motion, “that the Board of Education approve
Policy 0100 as recommended.” Motion passed 9-0.

Approval of Policy 0110, Fairfield Public Schools, Goals, Objectives: Long-Term Goal
Mrs. Maxon-Kennelly moved/Mr. Patten seconded the recommended motion, “that the Board of Education approve
Policy 0110 as recommended.” Motion passed 9-0.

Approval of Policy 0200, Fairfield Public Schools, Goals, Objectives: Educational Goals.
Mrs. Maxon-Kennelly moved/Mrs. Liu-McCormack seconded the recommended motion, “that the Board of Education
approve Policy 0200 as recommended.” Motion passed 9-0.

Amend the 2014-2015 Calendar

Mrs. Maxon-Kennelly moved/Mrs. Gerber seconded the recommended motion, “l move to amend the motion relating to
the 2014-2015 school calendar, adopted at the December 10, 2013 meeting, by substituting the Superintendent’s
recommended 2014-2015 calendar, Enclosure No. 2, for the Board of Education’s adopted 2014-2015 calendar,
Enclosure No. 3"

Mr. Convertito made a point of order to say that the motion should be amended to include the words “rescind and” just
prior to the word “amend”. Mr. Convertito made a friendly amendment to change the motion to read, “l move to
rescind and amend the motion relating to the 2014-2015 school calendar, adopted at the December 10, 2013 meeting,
by substituting the Superintendent’s recommended 2014-2015 calendar, Enclosure No. 2, for the Board of Education’s
adopted 2014-2015 calendar, Enclosure No. 3.” The Board accepted the friendly amendment. The amended motion
passed, 7-2 (Mr. Convertito, Mrs. Gerber, Mr. Dwyer, Mr. Fattibene, Mrs. Maxon-Kennelly, Mr. Llewellyn, Mr. Patten in
favor; Mrs. Liu-McCormack and Ms. Karnal against).

Approval of Minutes of January 14, 2014
Mrs. Gerber moved/Mrs. Maxon-Kennelly seconded the recommended motion, “that the Board of Education approve
the Minutes of the regular Meeting of January 14, 2014.” Motion passed, 8-0 (Mrs. Liu-McCormack declined to vote).
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New Business

Approval of Educational Specifications for Mill Hill Elementary School Re-Roofing Project

Mrs. Gerber moved/Mr. Convertito seconded the recommended motion “that the Board of Education approve the Mill
Hill Educational Specifications dated 2/27/2014, for the Mill Hill Elementary School Re-Roofing Project.” Motion passed,
9-0

Mr. Llewellyn moved/Ms. Karnal secanded to suspend the rules to go beyond 11PM. Motion passed 9-0.

Adjournment
Ms, Karnal moved/Mr. Convertito seconded the recommended motion “that this Regular Meeting of the Board of

Education adjourn”. Motion passed 9-0. Meeting adjourned 11:32PM.

Detailed Minutes:

Chairman Philip Dwyer called the Regular Meeting to order at 7:34PM. Present were members Eileen Liu-McCormack
{arrived 7:40), John Convertito, Donna Karnal, Jessica Gerber, Philip Dwyer, Paul Fattibene, Jennifer Maxon-Kennelly,
John Liewellyn and Marc Patten. Others present were Dr. Title, members of the Central Office Leadership Team, student
representatives Danielle Clarke, Acacia Longley, Ethan King and Bill Moeder and approximately 20 members of the

public.

Mr. Dwyer led the Board and the audience in the Pledge of Allegiance and received unanimous Board consent in
allowing Student Reports as the first agenda item.

Student Reports

Mr. Moeder and Mr. King reported for Fairfield Ludlowe High School {FLHS): Congratulations to Annie Moeder for
receiving the FCIAC Scholar/Athlete Award, Gymnastics placed second in FCIACs, the senior class recently modeled for
Project Runway, the AP course test registration is underway, the SBAC testing and battle of the Houses has been moved
to May, the sophomore dance wili be held this Friday, and spring sports begin in 2 weeks.

Ms. Clark and Ms. Longley reported for Fairfield Warde Highs Schoo! (FWHS): Sophomores start CAPT Science tests this

week, Girls and Boys Basketball won against FLHS, Boys Hockey plays tonight against Amity, the Dance Team won FCIAC
States, Girls Skiing won States for the 4™ consecutive year, congratulations to Ahmed Hourani for winning FCIAC States
in Wrestling, the orchestra concert is tonight, the choir will have a concert off-site in March, rehearsals are ongoing for

the May 2, 3 and 4 show “Merrily We Roll Along”, and the freshman/sophomore dance is this Friday.

Chairman Dwyer took a moment of personal privilege and asked the Board and audience for a moment of silence in
memory of faculty member Rick Natale and FWHS student Katherine O'Neill who both passed away over the weekend.

Presentations

Math Curriculum Grodes 11-12

Dr. Boice stated there are few changes in the rigorous curriculum for Algebra 2 and above. Dr. Rasmussen presented the
Grades 11-12 Math Curriculum overview via Powerpoint, iHustrating the curriculum, improvements to the curriculum
documents, the resource search process, and next steps. Dr. Rasmussen stated that the curriculum was last reviewed in
2006, and courses need to be aligned to the Connecticut Core Standards; the curriculum was developed by research and
review of Connecticut’s Core Standards and other standards after which it was organized into units of study; parent
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focus groups were consulted; and feedback was elicited from the community, former students, a Fairfield University
math professor, and the district level Curriculum Council.

Several teachers spoke about the curriculum enhancements and changes: FLHS Algebra Teacher, Ms. Nova-Robison
presented Algebra 2; FWHS Calculus Teacher, Mr. Smoler, presented Pre-Calculus; and FLHS Teacher, Mr. Mirrer,
presented Financial Algebra.

Dr. Rasmussen recommended maintaining current resources for Algebra 2, Calculus, Financial Algebra,
Modeling/Trigonometry, and Statistics; and recommended the Glencoe Common Core Pre-Calculus text for Pre-Calculus;
he reviewed the anticipated costs associated with the Pre-Calculus resource ($51,200), the Algebra 2 rescurce *holding
cost’ {$75,000} and summer work {$10,100), totaling $136,300.

Ms. Karnal asked about the resources and why so much time was spent on checking and savings accounts in the
Financial Algebra course. Dr. Rasmussen stated that the resources are the Pre-Calculus text and an Algebra 2 text ‘hold’
for next year; teacher feedback was the reason for the amount of time given to checking and savings in Financial
Algebra; Dr. Boice stated that teachers have flexibility to shorten units.

In response to Mr. Llewellyn, Dr. Boice stated that updated numbers to the upper level math chart, to include Geometry,
will be provided.

Board discussion followed on the sequencing of math courses as students progress from elementary to secondary, Dr,
Boice stated that the chart explaining the math sequence was complicated, and the new information was an effort to
make it simple and direct. Mr. Llewellyn requested clarification on grade 5 and 6 transition requirements, and asked
why there was a test requirement change. Dr. Boice responded that the curriculum has changed to align to the
Commeon Core; while the achievement test has changed, the requirements have not; it is yet to be determined whether
the SBAC results will be included; other changes are the use of the Progress Report in the elementary school and teacher
recommendations; parents can always request reconsideration.

Mr. Llewellyn stated that his documentation, as provided, showed that students must meet all 6 indicators; Dr.
Rasmussen explained that the qualifying transition criteria from grade 5 to grade 7 is different than the grade 510 6
transition. Dr. Boice stated that new articulation documents clearly state the requirements; a question was raised as to
whether the Board received the most updated version. Mr. Llewellyn requested a venn diagram of current and past
methodology to show where students land with old and new requirements; Dr. Boice said that she would do that but
stressed that the goal is to place students where they belong and can be successful.

In response to Mr. Patten, Ms. Nova-Robison stated that Algebra 31 is an accelerated class for Calcutus-hound students;
the difference in number of instructional weeks is to account for flexibility in covering topics; the class may study
Calculus when all topics have been covered. Dr. Rasmussen stated that students may choose to be in Honors, and the
$75,000 Algebra 2 Resource ‘hold’ cost is to purchase new Algebra 2 books next year.

Board discussion followed on the sequencing of Algebra 2, and the course standards. Mrs. Liu-McCormack stressed her
concern that the curriculum shouid expose students to content, and that STEM jobs require students to be pushed
earlier. Dr. Boice clarified that the curriculum provides students with opportunities to excel; it would be a grave
disservice to place students into a course they are not ready for. Mr. Dwyer requested that this topic be discussed at a
later time to allow the Board to move forward and Mrs. Maxon-Kennelly stated that while sequencing is an excellent
topic, she requested fellow Board members concentrate on agenda items and not be sidetracked.

in response to Board questions, Drs. Boice and Rasmussen stated:
* correct articulation documents will be provided to the Board
* examples will be provided of areas that are excelling and lacking
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+ the Financial Algebra course includes algebraic reasoning

¢ the shift to the Common Core allows for higher standards to be implemented

¢ teachers have curriculum delivery fiexibility with pacing

¢ review is embedded and can occur throughout the year

¢ the professional development guides provide preparation materials for implementation

* ‘next steps’ on page 11 of the presentation includes common assessments that are used to measure student
achievermnent in terms of the curriculum and teacher pacing and delivery of the curriculum

¢ teachers requested a one book approach in Pre-Calcuius

¢ it is good instructional practice to provide review immediately prior to the content that will be taught, as
proposed in Algebra 2 and Pre-Calculus

Mr. Liewellyn requested that pacing be on the next agenda.

Approval of Minutes

Approval of Minutes of Special Meeting of March 4, 2014
Mrs. Maxon-Kennelly moved/Mrs. Gerber seconded the recommended motion, “that the Board of Education approve
the Minutes of the Special Meeting of March 4, 2014” Motion passed 8-0-1 {Ms. Karnal abstained)

| Board Committee/Liaison Reports

Mrs. Maxon-Kennelly stated that the PTA Council will provide a community service grant for interested schools and
PTAs; applications should be submitted prior to April 7.

| Superintendent’s Report

Update on the 2013-2014 Operating Budget
Dr. Title stated that there is no change in status from last week and that there was a productive session with the Board
of Finance (BOF) to end the budget in the black.

Board discussion followed when Mr. Llewellyn stated he would like to recommend a miotion to obtain monthly financial
reports. Chairman Dwyer ruled that no motion would be made after which Mr. Llewellyn requested a clarification from
Mr. Fattibene; Mr. Fattibene agreed with Chairman Dwyer: he stated that adding an agenda item requires 2/3 vote, but
added that closer supervision over the budget may be required.

Mr. Dwyer stated he received assurance from the Town that the BOE budget would be balanced, and that the
Superintendent has been providing updated information on a regular basis. Dr. Title stated that a regular quarterly
report will be presented at the next meeting, and that moving te monthly financial reports may require input from the
Policy Committee since the Board had previously voted to receive quarterly financial reports.

Old Business

Approval of Policy 0100, Fairfield Public Schools Mission, Goals, Objectives: Mission Statement
Mrs, Maxon-Kennelly moved/Mrs. Gerber seconded the recommended motion, “that the Board of Education approve
Policy 0100 as recommended”

The Board agreed to hear information on all three policies at once.

Mrs. Maxon-Kennelly provided some background on the process of updating the Fairfield Public Schools’ mission statement,
long-term goal, and educational goals. Mrs. Brand, former BOE member and Chair of the Goals Advisory Committee,
explained how input from community members and administrators was solicited; the hours spent in review meetings; the
process to forward to Policy Committee, and finally to the Board for approval. Mrs. Brand stated the Policy Committee did
not change the content, only the format.
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Board discussion followed on Board goals, Superintendent goals, by-laws, strategic planning, and the hierarchy, timing and
measurability of each. Mr. Dwyer added state law to the list; Dr. Title explained that the mission is the end result and the
Board will approve a strategic plan embedded with the ‘how;’ the Board will decide on the process. Mrs. Brand added that
the policy statement is meant to be broad. Mrs. Liu McCormack handed out a possible amendment to the policy and the
Board discussed. Mrs. Maxon-Kennelly stated that if the Board wished to go in this direction it was up to them, but that she
felt the policy before the Board addressed the issues covered in Mrs. Liu-McCormack’s handout.

The public was invited to comment on all three policies.

Public comment:
Lisa Havey, Longview Avenue, spoke in support of these policies.
Suzanne Miska, Rygate Road, spoke in support of these policies.

Motion passed 9-0.

Approval of Policy 0110, Fairfield Public Schools, Goals, Objectives: Long-Term Goal
Mrs. Maxon-Kennelly moved/Mr. Patten seconded the recommended motion, “that the Board of Education approve
Policy 0110 as recommended.” Maotion passed 9-0.

Approval of Pelicy 0200, Fairfield Public Schools, Goals, Objectives: Educational Goals.
Mrs. Maxon-Kennelly moved/Mrs. Liu-McCormack seconded the recommended motion, “that the Board of Education
approve Policy 0200 as recommended.” Motion passed 9-0.

Amend the 2014-2015 Calendar

Mrs. Maxon-Kennelly moved/Mrs. Gerber seconded the recommended motion, “I move to amend the motion relating to
the 2014-2015 school calendar, adopted at the December 10, 2013 meeting, by substituting the Superintendent’s
recommended 2014-2015 calendar, Enclosure No. 2, for the Board of Education’s adopted 2014-2015 calendar,
Enclosure No. 3”

Mrs. Maxon-Kennelly stated that she made the motion due to the lack of notification that this change would be made at
the December meeting. Mrs. Gerber stated she seconded the motion after much thought, in order to accommodate the
CES students and because the student athletes were not going to benefit from the earlier break, as she had originaily
thought.

Board discussion followed on the length of time between breaks, and testing schedules. Mr. Patten stated that after
visiting PTAs, there was an overwhelming support for the original calendar as presented.

Mr. Convertito made a point of order to say that the motion should be amended to include the words “rescind and” just
prior to the word “amend”. Mr. Convertito made a friendly amendment to change the motion to read, “I move to
rescind and amend the motion relating to the 2014-2015 school calendar, adopted at the December 10, 2013 meeting,
by substituting the Superintendent’s recommended 2014-2015 calendar, Enclosure No. 2, for the Board of Education’s
adopted 2014-2015 calendar, Enclosure No. 3.” The Board accepted the friendly amendment. Mr. Llewellyn stated that
he had supported the calendar approved in Pecember, but understood that it would make things difficult for parents in
Fairfield who teach in other neighboring districts with different break schedules.

Public comment:
Joseph Arrigo, Papermill Lane, spoke in support of the original calendar.

The amended motion passed, 7-2 {Mr. Convertito, Mrs. Gerber, Mr. Dwyer, Mr. Fattibene, Mrs. Maxon-Kennelly, Mr.
Llewellyn, Mr. Patten in favor; Mrs. Liu-McCormack and Ms. Karnal against).
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Approval of Minutes of January 14, 2014
Mrs. Gerber moved/Mrs. Maxaon-Kennelly seconded the recommended motion, “that the Board of Education approve
the Minutes of the regular Meeting of January 14, 2014”

Mr. Fattibene stated that FAIRTV did not record the votes for the meeting to adjourn, and the by-laws do not prevent
meetings from being re-extended.

Motion passed, 8-0 (Mrs. Liu-McCormack declined to vote).

New Business

Approval of Educational Specifications for Mill Hill Elementary School Re-Roofing Project
Mrs. Gerber moved/Mr. Convertito seconded the recommended motion “that the Board of Education approve the Mill
Hill Educational Specifications dated 2/27/2014, for the Mill Hili Elementary Schoa! Re-Roofing Project.”

Public Comment: None
Motion passed, 9-0
Mr. Liewellyn moved/Ms. Karnal seconded to suspend the rules to go beyond 11PM. Moticn passed 9-0.

First Reading of Policy #5519 Students — Wellness
Mrs. Maxon-Kennelly stated that this was in response to state statute, and Mrs. Parks stated that several state statute
changes are incorporated in this policy.

Mrs. Liu-McCormack requested information on the hours allocated to health education and will clarify further with Mrs,

Parks. Mr. Llewellyn requested information on physical education via a chart with columns showing Fairfield vs. the
state.

Discussion on Board Goals

Mr. Dwyer referenced the March 4 memao regarding the Goals Process and requested Board input in writing. Mr.
Llewellyn stated that he will be adding a few goals including ensuring compliance with all state statutes and laws,
monthly financial reporting, and defining and gquantifying goals.

Mrs. Liu-McCormack stated she will be adding a goal that will compare and update how time and resources are allocated

in terms of subject matter.

Mr. Convertito stated he will add a goal to start a formula on a new high school schedule to coincide with the
completion of FLHS construction.

Mr. Dwyer clarified that Board and district goals have been different in the past. Discussion followed on detailed goals,
strategic planning, strategic initiatives and measurability.

virs. Liu-MicCormack stated she will request an updated strategic profile.

Public Comments and Petitions

Mrs. Brand, Goals Advisory Chair, thanked the Board for their support; commented on meeting extensions, Board goals
and academic goals.

Brittany Marson, FLHS student, commented that she has had several canceled classes due to lack of a substitute teacher.

6
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Elizabeth Courtney, Acorn Lane, commented on the damage to asphalt curbs at Mill Hill School.

Suzanne Miska, Rygate Road, commented that she attended the recent Board of Finance meeting and asked for
accountabhility.

Trish Donovan, Taintor Drive, cammented on the Math parent focus group.

Dawn Llewellyn, Sturges Road, commented on the upcoming ELA curriculum and asked that grammar and vocabulary be
taken into consideration.

Jeanne Pacewicz, Sigwin Drive, encouraged the Board to hold a SBAC informational session at night to help parents.
Christina Marson, North Cedar Road, commented con the Board having an open dialogue on opting out of the SBAC test.

Susan Brown, Pemburn Drive, echoed concerns regarding the SBAC field test and stated that Stefan Pryor may be bullying
the district.

Open Board Comment

Mr. Liewellyn requested an open forum format for the SBAC presentation tomorrow, and stated that students opting out of
the SBAC test should get instructional time.

Mrs. Maxon-Kennelly mentioned that several teams are participating in Odyssey of the Mind competition in Bristol.

Mrs. Gerber stated that she attended Project Runway at FLHS and it was wonderful to hear the senior students’
accomplishments as they were being introduced.

Mrs. Liu-McCormack stated that she would be happy to circulate an article regarding the workshop instructional method.

Mr. Dwyer stated that the BOE has, in the past, returned a surplus to the Town; we are one Town and we do help each other;
there will be a short Executive Session at 6:45 on Tuesday, March 18" to discuss collective hargaining and negotiations.

Mr. Patten stated that he attended 2 different PTA meetings and is amazed at the amount of parent involvement.

Adjournment

' Adjournment
Ms. Karnal moved/Mr. Convertito seconded the recommended motion “that this Regular Meeting of the Board of
Education adjourn”. Motion passed 9-0. Meeting adjourned 11:32PM.

Jessica Gerber
Fairfield Public Schools
Board of Education
Secretary
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Special Meeting Notes
Fairfield BoE; March 18, 2014

Call fo order of the Special Meeting of the Board of Education and Roll

Call

Chairman Philip Dwyer cailed the Regular meeting fo order at 6:53PM.

Present were members Eileen Liu-McCormack, John Convertito, Donna
Karnal, Jessica Gerber, Philip Dwyer, Paul Fatiibene, and Marc Patten.

John Lewellyn and Jennifer Maxon-Kennelly were absent. Also present
were Ann Leffert and Doreen Munsell,

Board Discussion Regarding Collective Bargaining Negotiations

John Convertito moved/Donna Karnal seconded the recommended
motion: "that the Board of Education hereby moves o enfer into
Executive Session to discuss Collective Bargaining Negotiations” Motion
passed 7-0.

The Board came out of Executive session at 7:33PM

Adjournment

Mr. Patten moved/Mr. Convertito seconded the recommended motion:
“that this Special Meeting of the Board of Education adjourn’” Meeting
adjourned at 7:35PM.
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FAIRFIELD PUBLIC SCHOOLS APR - 8 2014
HUMAN RESOURCES OFFICE '
ool
Ann Leffert £ 7§ X 7el (203] 255-8462
Director of -\ Fax (203] 255-8391
Human Resources aleffert@fairfieldschools.org
April 3, 2014

Dear Board of Education Members:

The Fairfield Educator Evaluation Committee has been meeting since February to review the
Fairfield Teacher Evaluation Plan. Just prior to our meetings, the State Board of Education
adopted flexibility components to evaluation plans as recommended by the Performance
Evaluation Advisory Council (PEAC). While the flexibility options were available for this current
school year, the district committee elected to include these flexibility options with the
complete recommendations for revision to our district plan for the 2014-2015 school year. |
have included the following documents for your review:

e Draft Educator Professional Growth Plan

e List of proposed changes from the previous document

e Memo from Sarah Barzee (SDE Chief Talent Officer) regarding the State BOE
approved flexibilities

| will review the changes to our document at the Board of Education meeting on April 8. For
your information, the current Teacher Evaluation Plan is available on the district website. The
changes for 2014-2015, as recommended by our committee, reflect our belief that this
evaluation plan should focus on an educator’s continuous improvement by facilitating a culture
of collaboration focused on professional learning. With your approval, | will then submit our
revised plan to the Connecticut State Department of Education. They will be sure our plan
complies with all the required guidelines related to teacher evaluation in Connecticut. Once
approved by the State Department of Education, the plan will then come before you again for
formal adoption at a June or August meeting. We are not recommending any changes to the
Fairfield Administrator Evaluation Plan.

If you have any questions about the changes to the plan, please don’t hesitate to contact me

prior to the April 8 meeting. | look forward to our conversation.

Best regards,

(/:w/x XLMC,@I/

Ann Leffert

801 King's Highwoy Eost « P.0. Box 320169 « Suite 210 « Foifidd « 67 » 06825
“Commitment to Excellence”



Proposed Changes to the Fairfield Teacher Evaluation Plan

(Recommended by Fairfield Educator Evaluation Committee)

Title Page: Renamed “Educator Professional Growth Plan”

Page 5: Emphasis on continuous improvement by facilitating a culture of collaboration focused
on professional learning

Page 7: Reflects change to singular Student Learning Objective (SLO) (state flexibility option)
Page 8: General language to reflect time of year, not specific dates

Pages 19/20: Change in language for number of observations (state flexibility option); feedback to
teacher within one week of observation
Page 21: Feedback language more reflective of process we use in Fairfield Public Schools
Pages 24/25: Makes rating process for 40% Educator Performance and Practice area less cumbersome
and more collaborative, while still relying on a mathematical rubric to determine the summative rating
in this area
Pages 28-31: Reflects one SLO
Moved lists of FPS assessments from SLO section to Indicators of Academic Growth and
Development (IAGD) section
Updated example chart
Lists state test exemption language for 2014-2015 (state flexibility option)
Page 32: Added language to Mid-Year Conference section
Pages 33-34: Lists state test exemption language for 2014-2015 (state flexibility option)
Pages 36-38: Added charts for determining summative rating



STATE OF CONNECTICUT
DEPARTMENT OF EDUCATION

TO: Superintendents

FROM: Sarah J. Barzee, Ph.D., Chief Talent Ofﬂceﬁj@
Talent Office

DATE: February 10, 2014

SUBJECT: Update on Flexibilities to the Guidelines for Educator Evaluation {(June 2012)

Dear Colleagues:

As you may be aware, on Wednesday, January 29, 2014, the Performance Evaluation Advisory
Council (PEAC) reached consensus on the provision of flexibility regarding several components of the
Connecticut Guidelines for Educator Evaluation (2012). Subsequently, on February 6, 2014, the State
Board of Education (SBE) approved and adopted PEAC’s proposed flexibilities with some minor edits.
The final SBE version of the flexibility language is contained in the attached document. Please consult
only this final version in considering and pursuing these flexibilities,

Local and regional school districts, in mutual agreement with their Professional Development and
Evaluation Committees, may choose fo adopt one or more of the following flexibility components.
These flexibility components represent new and alternative minimum requirements within the
Guidelines. Districts may opt to pursue variations upon these specific flexibilities so long as they
satisfy the minimum requirements. Districts, with their Professional Development and Evaluation
Committees, may apply for flexibility during the remainder of this academic year or for next year (or
for both).

Adopted Flexibilities to the Guidelines for Educator Evaluation
1. Number of Student Growth Goals
2. Decoupling of State Test Data in 2014-2015
3. Number of Observations

1. The first area of flexibility relates to the number of goals/objectives educators are required to
set. While the existing Guidelines allow for at least one (1) but no more than four {4)
goals/objectives for student growth, the amendment clarifies and emphasizes that the minimum
number of goals/objectives required for each educator can be one (1). For each goal/objective,
each teacher, through mutual agreement with his/her evaluator must select multiple Indicators
of Academic Growth and Development (IAGD).

2. The second area of flexibility pertains to the use of state standardized test data in compiling
educators’ summative ratings. As noted above, for each goal/objective, each teacher, through
mutual agreement with his/her evaluator, will select Indicators of Academic Growth and
Development (IAGD). One half (22.5%) of the IAGDs shall be based on available
standardized state test data (CMT, CAPT or SBAC). However, pending federal approval,
districts now have the option of decoupling state standardized test indicators from educator
evaluation in 2013-2014 and in 2014-2015 school years.



Update on Flexibilities to the Guidelines for Educator Evaluation (June 2012)
February 10, 2014
Page 2 of 3

3. The third and final area of flexibility addresses the specific requirements for the number of
observations based on teachers’ experience and performance ratings. PEAC recommended
providing districts with the flexibility to reduce the number of required formal observations for
teachers. Specifically, teachers who are pot first- or second-year teachers and who receive and
maintain an exemplary or proficient annual summative rating (or the equivalent annual
summative rating in a pre-existing district evaluation plan) may receive a minimum of one (1)
formal in-class observation at least every three years and three (3) informal in-class
observations in all other years. In all years, at least one (1) review of practice is required. For
non-classroom teachers, the above frequency of observations shall apply in the same ways,
except that the observations need not be in-classroom (they shall instead be conducted in
appropriate settings). Teachers with proficient or exemplary designations may receive a formal
in-class observation if an informal observation or review of practice in a given year results in a
concern about the teacher’s practice.

In addition, the SBE approved language that addresses the use of data management systems as a part of
the educator evaluation and support process in order to address system efficiencies and ensure
confidentiality and security. While not a requirement, many districts have procured a data management
system to assist with the management of evaluation data. On or before September 15, 2014,
Professional Development and Evaluation Committees are responsible for reviewing feedback and
reporting to their boards of education on the user experience and efficiency of the district’s data
management systems/platforms being used by teachers and administrators to manage evaluation plans.
The data management systems/platforms shall be selected by boards of education with consideration
given to the functional requirements/needs and efficiencies identified by professional development and
evaluation committees.

For implementation of local evaluation and support plans for the 2014-2015 school year, and each year
thereafter, educator evaluation and support plans shall contain guidance on the entry of data into a
district’s data management system/platform being used to manage/administer the evaluation and
support plan and on ways to reduce paperwork and documentation while maintaining plan integrity.

Additional language has been added that addresses the security of identifiable student data, access of
teacher or administrator data and the sharing or transference of individual teacher data as a part of the
evaluation and support system.

All amendments are outlined in detail within the attached document, entitled, “Flexibilities to the
Guidelines for Educator Evaluation.” When you are able, please ensure that you review all
language in the aftached so as to ensure that yon are familiar with all new provisions.

Additionally, in 2013-2014, the following educational entities were exempt from implementation of
the new educator evaluation and support:

o Adult Education

o USD#1 and #2
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¢ Approved Private Special Education Facilities
e Pre-K
e Central Office and Charter School administrators

Given their unique structures and considerations, PEAC recommended that the educators in the
aforementioned educational entities receive an additional one year exemption from implementation of
the Guidelines for Educator Evaluation (2012} in the 2014-2015 school year. However, those systems
that are ready to proceed would be enabled and encouraged to conduct permissive pilots. The
Connecticut State Department of Education (CSDE) will work with those districts to gather data about
the pilot experience throughout the 2014-2015 school year.

Districts that wish to implement any of the approved flexibilities must convene their Professional
Development and Evaluation Committee to consider the options and come to mutual agreement with
their board of education. Per existing policy, if mutual agreement cannot be achieved, then pursuant to
section|0-151b of the General Statutes, as amended by Public Act 13-245 section 1(b), “such board of
education and such professional development and evaluation committee shall consider the model
teacher evaluation and support program adopted by the State Board of Education.” If the Professional
Development and Evaluation Committee and local or regional board of education cannot mutually
agree on the adoption of such model teacher evaluation and support program, the board of education
may make the final determination. All changes to a district evaluation plan must be approved and
adopted by the local or regional board of education.

To request new flexibilily, please complete the “Flexibility Request Submission Form” (sce
attached} and submit it to the CSDE for review and approval at SDE.SEED@)ct.gov by

March 30, 2014, Please reference “{District Name}: Flexibility Amendments for 2013-2014" in the
subject line. Once approved, you will receive notification to the email address provided on the
attached submission form.

If you would like to review any aspect of these flexibilities, request explanations of the revised
minimum requirements and discuss your possible variations upon them, or if you have general
questions, please don’t hesitate to reach cut to the Talent Office Staff at 860-713-6868.

SB/gs
Attachments: [Flexibilities to the Guidelines for Educator Evaluation
2013-2014 Flexibility Request Submission Forim
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EDUCATOR EVALUATION AND DEVELOPMENT MODEL

Excellent schools begin with great school leaders and teachers. A strong body of evidence confirms
that effective teachers are one of the most important school-level factors in student learning and
effective leadership is an essential component of any successful school. The Fairfield Public
Schools is committed to raising the overall quality of our teachers and administrators. The purpose
of Fairfield’s Educator Professional Growth Plan is to continuously improve teaching and learning
by facilitating a culture of collaboration focused on professional learning. To accomplish this,
supervision and evaluation must be a continuous, constructive and collaborative process among
professional educators in a climate characterized by trust, support, clear expectations and the
availability of appropriate resources and materials. We believe student achievement will improve
because of the district’s focus on teacher supervision, support and evaluation.

Our commitment to quality teaching calls us to set high standards for teacher performance, provide
resources and training for professional growth, and use a model for teacher performance evaluation
that focuses on the following objectives:

» Implementing a performance evaluation system that supports a positive working
environment featuring communication between the educator and evaluator that promotes
continuous professional growth and improved student outcomes.

* Promoting self-growth through a variety of opportunities such as goal setting, reflection,
observations of practice, collaboration between educators and administrators and
professional development plans that contribute to instructional effectiveness and overall
professional performance.

» Providing timely, constructive feedback to teachers to improve the quality of instruction
and ensure accountability for classroom performance and teacher effectiveness.

» Supporting teacher induction and professional development.

» Supporting collaborative teams and processes that contribute to successful achievement of
goals and objectives defined in the school improvement plan.

Introduction

This document outlines Fairfield’s Educator Professional Growth Plan, aligned with the Marzano
Casual Teacher Evaluation Model (see Appendix E). This plan will be implemented beginning in
the 2013-2014 school year.

Core Design Principles
The following principles are guiding features of the Fairfield Educator Evaluation Plan:

e Consider multiple, standards-based measures of performance
An evaluation system that uses multiple sources of information and evidence results in
a fair, accurate and comprehensive picture of an educator’s performance. The new
model defines four categories of educator effectiveness: Student Learning (45%),
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Educator Performance and Practice (40%), Parent Feedback (10%) and School-wide
Student Learning (5%). These categories are grounded in research-based, national
standards: Robert Marzano’s Causal Teacher Evaluation Model; the Common Core
State Standards, as well as Connecticut’s standards: The Connecticut Common Core of
Teaching (CCT); the Connecticut Framework K-12 Curricular Goals and Standards; the
CMT/CAPT Assessments’; and locally-developed curriculum standards.

e Promote both professional judgment and consistency
Assessing an educator’s professional practice requires evaluators to constantly use their
professional judgment. No rubric or formula, however detailed, can capture all of the
nuances in how educators interact with students, and synthesizing multiple sources of
information into performance ratings is inherently more complex than checklists or
numerical averages. At the same time, educators’ ratings should depend on their
performance, not on their evaluators’ biases, Accordingly, the model aims to minimize
the variance between school leaders’ evaluations of classroom practice and support
fairness and consistency within and across schools.

e  Foster dialogue about student learning
This model hinges on improving the professional conversation between and among
educators and administrators who are their evaluators. The dialogue in the new model
occurs more frequently and focuses on what students are learning and what educators
and their administrators can do to support teaching and learning.

o FEncourage aligned professional learning, coaching and feedback to support educator
growth
Novice and veteran educators alike deserve detailed, constructive feedback and
professional learning, tailored to the individual needs of their classrooms and students.
This plan promotes a shared language of excellence to which professional learning,
coaching and feedback can align to improve practice.

'Connecticut Mastery Test (CMT): The CMT is the standard assessment administered to students in Grades 3 through 8. Students
are assessed in the content areas of reading, mathematics and writing in each of these grades and science in grades 5 and 8.
Connecticut Academic Performance Test (CAPT): The CAPT is the standard assessment administered to students in Grade 10.
Students are assessed in the content areas of reading, mathematics, writing and science.
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EDUCATOR EVALUATION SYSTEM

Evaluation and Support System Overview

The Fairfield Educator Evaluation Plan consists of multiple measures to paint an accurate and comprehensive picture
of educator performance. All educators will be evaluated in four categories, grouped in two major focus areas:
Educator Practice and Student Outcomes.

1. Educator Practice Related Indicators: An evaluation of the core instructional practices and skills that
positively affect student learning. This focus area is comprised of two categories:

(a) Observation of Educator Performance and Practice (40%) as defined in the Marzano Causal
Teacher Evaluation Model, which articulates four domains and sixty components of educator
practice

(b) Parent Feedback (10%) on educator practice through surveys

2. Student Outcomes Related Indicators: An evaluation of educators’ contribution to student academic
progress, at the school and classroom level. This focus area is comprised of two categories:

(a) Student Growth and Development (45%) as determined by the educator’s student learning
objective (SLO) and Indicators of Growth and Development (IAGDs)

(b) Whole-school Measures of Student Learning as determined by aggregate student learning
indicators (5%)

Scores from each of the four categories will be combined to produce a summative performance rating of Exemplary,
Accomplished, Developing or Below Standard. The performance levels are defined as:

Exemplary — Substantially exceeding indicators of performance

Accomplished — Meeting indicators of performance

Developing — Meeting some indicators of performance but not others

Below Standard — Not meeting indicators of performance

Student Growth
and Development

Whole School
Student Learning

Parent
Feedback
10%

Observation of Teacher
Performance and Practice
40%
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Orientation Programs
Educators and administrators need time to learn and understand the Fairfield Educator Professional
Growth Plan. Information will be provided to educators as follows:

e Spring: Overview of changes to the Fairfield Educator Professional Growth Plan will be
presented to all educators in Fairfield (depending on date of approval of any changes by the
Connecticut State Department of Education).

e August: One (1) day of professional learning for administrators to be recalibrated to the
model.

e Annually:

o Educators will receive orientation on the plan from their administrators at the
beginning of the school year. _

o Educators new to the district will participate in an orientation session about the plan
during their three-day induction program in August.

o The Fairfield Professional Learning Committee will review the Fairfield Educator
Professional Growth Plan each year and make any recommended changes by April 1
of each school year.

Educator Evaluation Process and Timeline

The annual evaluation process between an educator and his/her primary evaluator is anchored by
three performance conversations at the beginning, middle and end of the year. The purpose of these
conversations is to clarify expectations for the evaluation process, provide comprehensive feedback
to each educator on his/her performance, set development goals and identify development
opportunities. These conversations are collaborative and require reflection and preparation by both
the evaluator and the educator in order to be productive and meaningful.

GOAL SETTING AND PLANNING MID-YEAR CHECK IN END-OF-YEAR REVIEW

BY NOVEMBER 15 JANUARY 2 — FEBRUARY 28 BY LAST DAY OF SCHOOL YEAR

Goal-Setting and Planning:
Timeframe: Target is October 15; must be completed by November 15

1. Orientation on Process—To begin the evaluation process, evaluators meet with
educators, in a group or individually, to discuss the evaluation process and their roles
and responsibilities within it. In this meeting, they will discuss any school or district
priorities aligned with the School Improvement Plan that should be reflected in educator
practice goals and student learning objectives (SLOs), and they will commit to set time
aside for the types of collaboration required by the evaluation process. All educators will
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be provided with materials on the evaluation process and will have the opportunity to
review these materials at this meeting.

Educator Reflection and Goal-Setting—The educator examines student data, survey
results, information from last year’s educator evaluation and the Marzano Causal
Teacher Evaluation Model to draft a proposed performance and practice goal(s), a parent
feedback goal, a student learning objectives (SLO), and a whole-school learning
indicator goal for the school year. The educator may collaborate in grade-level or
subject-matter teams to support the goal-setting process.

Goal-Setting Conference—The evaluator and educator meet to discuss the educator’s
proposed goals and objectives in order to arrive at mutual agreement about them. The
educator collects evidence about his/her practice and the evaluator collects evidence
about the educator’s practice to support the goal-setting process. Professional learning
priorities will also be agreed upon. The evaluator may request revisions to the proposed
goals and objectives. The goal-setting conference will take place between September 1
and October 15. If by October 15 there is no agreement between the evaluator and the
educator, a second conference must take place so that the goal is written by November
15. All goals must be finalized by November 15.

Mid-Year Check-In:

Timeframe: January 2 — February 28

1. Reflection and Preparation-The educator and evaluator collect and reflect on evidence

to date about the educator’s practice and student learning in preparation for the check-in.

2. Mid-Year Conference—The evaluator and educator complete at least one mid-year check-

in conference during which they review progress on educator practice goals, student
leaming objective (SLO) and performance on each to date. The mid-year conference is
an important point in the year for addressing concerns and reviewing results for the first
half of the year. Evaluators can deliver mid-year formative information on components
of the evaluation framework for which evidence has been gathered and analyzed. If
needed, educators and evaluators can mutually agree to revisions on the strategies or
approaches used and/or mid-year adjustment of SLOs to accommodate changes (e.g.,
student populations, assignment). They also discuss actions that the educator can take
and supports the evaluator can provide to promote educator growth in his/her
development areas.

End-of-Year Summative Review:

Timeframe: must be completed by the last day of the school year
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1. In preparation for the End-of-Year Conference, the educator will complete a Self-

Assessment— The educator reviews all information and data collected during the year and
completes a self-assessment for review by the evaluator. This self-assessment may focus
specifically on the areas for development established in the goal-setting conference. A
district form will be developed for educators to complete the self-assessment (See
Appendix G).



2. In preparation for the End-of-Year Conference, the administrator will complete
Scoring—The evaluator reviews submitted evidence, self-assessments and observation
data to generate category and focus area ratings. The category ratings generate the final,
summative rating. After all data, including state test data, are available, the evaluator
may adjust the summative rating if the state test data change the student-related
indicators significantly to change the final rating. Such revisions should take place as
soon as state test data are available and before September 15.

3. End-of-Year Conference—The evaluator and the educator meet to discuss all evidence
collected to date and to discuss category ratings. Following the conference, the evaluator
assigns a summative rating and generates a summary report of the evaluation before the
end of the school year,
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Ensuring Fairness and Accuracy: Evaluator Training, Monitoring and Auditing
All evaluators are required to complete extensive training on the evaluation model. The
Connecticut State Department of Education (CSDE) will provide districts with training
opportunities and tools throughout the year to support district administrators and evaluators in
implementing the model across their schools. Districts will adapt and build on these tools to
provide comprehensive training and support to their schools and to ensure that evaluators are
proficient in conducting educator evaluations. Learning Sciences is partnering with Dr. Robert
Marzano and will be working with district administrators on inter-rater reliability.

The district will provide yearly training for evaluators to ensure that evaluators demonstrate
proficiency on an on-going basis in conducting educator evaluations.

At the request of a district or employee, the CSDE or a third-party designated by the CSDE will
review evaluation ratings that include dissimilar ratings in different categories (e.g., include both
exemplary and below standard ratings). In these cases, CSDE will determine a final summative

rating,

In addition, CSDE will select districts at random annually to review evaluation evidence files for a
minimum of two educators rated exemplary and two educators rated below standard.

1P a

=
(¥

e



SUPPORT AND DEVELOPMENT

As a standalone, evaluation cannot hope to improve teaching practice and student learning.
However, when paired with effective, relevant and timely support, the evaluation process has the
potential to help move educators along the path to exemplary practice.

Evaluation-Based Professional Learning

Throughout the Fairfield Educator Evaluation Plan, every educator will be identifying their
professional learning needs in mutual agreement between the educator and his/her evaluator. This
process serves as the foundation for ongoing conversations about the educator’s practice and impact
on student outcomes. The professional learning opportunities identified for each educator should be
based on the individual strengths and needs that are identified through the evaluation process. The
process may also reveal areas of common need among educators, which can then be targeted with
school-wide professional development opportunities.

The Fairfield Educator Evaluation Plan is designed to increase student learning and promote
educator competence and professional growth. Specifically, we believe that educators should
regularly refine and renew their skills and knowledge. This is achieved through a continuous and
systematic differentiated professional learning plan that has, as its foundation, district, building and
individual goals and initiatives.

Yearly, each educator will develop individual student-centered and professional goals that link to a
specific professional learning plan. These plans help to shape the professional development
opportunities provided and supported at the building and/or district level.

Professional learning opportunities are developed that differentiate by experience level, grade
configuration and content area, and are formatted based upon, but not limited to, the following;:

Curriculum Development Framework and Procedures
Student work data

Data team analysis of grade, school and district data
Standardized assessments

District assessments

Educator and administrative feedback surveys
District annual reports

School improvement plans

Professional learning activities are regularly provided which bring together educators and the
district’s educator resource staff. During release-time and before/after school meetings there is
extensive peer-provided professional learning. Fairfield has initiated a substantial array of
differentiated educator staffing including language arts specialists, mathematics/science resource
teachers, curriculum coordinators, curriculum liaisons and instructional improvement teachers.
Each of these positions has peer professional learning as a major component of its job description.
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An ongoing systematic process is in place by which educators evaluate Fairfield’s professional
learning offerings. This process aids in determining the content and direction of future building and
district professional learning.

Listed below are a variety of additional professional learning opportunities available to the
educators in the Fairfield Public Schools:

Peer coaching

Educator portfolios
TEAM/Mentor training
Collegial team projects

Grade level release-time projects
Study groups

Conferences and seminars
Curriculum committees

e (Graduate courses

e Professional growth study/leaves

Improvement and Remediation Plans

If an educator’s performance is rated as developing or below standard, it signals the need for the
administrator to create an individual educator improvement and remediation plan. The
improvement and remediation plan should be developed in consultation with the educator and
his/her exclusive bargaining representative. Improvement and remediation plans must:

o Identify resources, support and other strategies to be provided to address documented
deficiencies;

e Indicate a timeline for implementing such resources, support and other strategies, in the
course of the same school year as the plan is issued; and

e Include indicators of success including a summative rating of accomplished or better at the
conclusion of the improvement and remediation plan.

The Fairfield Educator Evaluation Plan has two (2) levels of support for educators whose
performance is not up to expectations, (1) Structured Support Level and (2) Intensive Supervision
Level.

Structured Support Level

The Structured Support Level provides staff members who are experiencing difficulty with greater
support in order to be successful. It provides guided assistance to staff members with identified
weaknesses. ‘

If the evaluator has concerns about a staff member’s performance and feels he or she needs greater
support to be successful, he/she will notify the staff member that he/she is being placed on the
Structured Support Level. The Superintendent and Director of Human Resources will be notified
immediately when a staff member is placed on this level. A staff member may be placed on
Structured Support at any time during the school year.
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The Structured Support Level will include the following steps:

o Notice — The primary evaluator will provide formal written notice of developing or below
standard performance. This notice must be specific as to what the concern(s) is and why the
staff member's performance is considered to be ineffective. This can occur at any time during
the school year.

o Target Setting — The primary evaluator has the responsibility of identifying the specific
behaviors that the staff member must develop in order to demonstrate that he/she is effective in
the areas that were considered developing or below standard.

e Action Plan — An action plan that includes a timeline for remediation must be developed within
ten days of notification (See Appendix I: Structured Support Initial Placement Form). Failure to
conscientiously follow the action plan will result in placement to the Intensive Supervision
Level.

o Assistance — The evaluator is to offer reasonable assistance so that the staff member can
improve his/her performance in the areas that were considered developing or below standard.
The assistance may include, but is not limited to, positive suggestions, resource materials,
professional development opportunities, referral to other individuals or peer coaching. A time
frame which allows the staff member adequate opportunity to improve his/her performance
must be established. '

e Resolution — A written statement must be included on the Structured Support End of Year
Evaluation Form (see Appendix J), indicating that performance in the areas considered to be
developing or below standard have improved and will continue to be monitored through the
Fairfield Educator Evaluation Plan. If the staff member does not receive a summative rating of
accomplished or better at the conclusion of the Structured Support plan, one or more of the
following procedures will apply:

1. The staff member may continue on the Structured Support Level.
2. The staff member may be placed in the Intensive Supervision Level.
3. The staff member’s continued employment may be reviewed.

The staff member shall be supported and counseled by the building administrator, Director of
Human Resources and/or the Fairfield Education Association.

Intensive Supervision Level

If the evaluator has serious concerns about a staff member’s performance and believes that the staff
member is not meeting the accountability standards of the Fairfield Public Schools, then the
administrator will notify the staff member that he/she will be placed in the Intensive Supervision
Level. A special form entitled Intensive Supervision Evaluation Initial Placement Form (See
Appendix K) will be issued to the staff member to advise him/her that the evaluation will continue
and that improvement in performance must be shown. If improvement is not shown, termination of
employment may result.

@
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The Superintendent and the Director of Human Resources will be notified immediately when a staff
member is place on the Intensive Supervision Evaluation and will receive copies of the Intensive
Supervision Evaluation Form.

The Intensive Supervision Level will include the following steps:

e Notice — The primary evaluator will provide formal written notice of developing or below
standard performance. This notice must be specific as to what the concern(s) is and why it is
considered to be ineffective. This can be at any time during the school year.

e Target Setting — The primary evaluator has the responsibility of identifying the specific
behaviors that the staff member must develop in order to demonstrate that he/she is effective in
the areas that were considered developing or below standard.

o Action Plan — An action plan that includes a timeline must be developed within ten days of
notification. Failure to conscientiously follow the action plan may result in termination of
contract.

e Assistance — The evaluator is to offer reasonable assistance so that the staff member can
improve his/her performance in the areas that were considered developing or below standard.
The assistance may include, but is not limited to: positive suggestions, resource materials,
professional development opportunities, and referral to other individuals or peer coaching. A
time frame which allows the staff member adequate opportunity to improve his/her performance
must be established.

e Resolution — A written statement must be included on the Intensive Supervision Evaluation
Final Review Form (see Appendix L) indicating that performance in the areas considered to be
developing or below standard has improved and will continue to be monitored on the Fairfield
Educator Evaluation Plan. If performance remains ineffective, termination may result.

For a staff member who does not demonstrate performance at the accomplished level or higher in
the areas assessed while in the Intensive Supervision Level, one or more of the following
procedures will apply:

1. The staff member may continue on the Intensive Supervision Level.
2. The staff member’s continued employment will be reviewed and termination may result.

The staff member shall be supported and counseled by the building administrator, Human
Resources Director and/or the Fairfield Education Association.

Career Development and Growth

Rewarding exemplary performance identified through the evaluation process with opportunities for
career development and professional growth is a critical step in both building confidence in the
evaluation system itself and in building the capacity of all educators.

Examples of such opportunities include, but are not limited to: observation of peers; mentoring
early-career educators; participating in development of educator improvement and remediation
plans for peers whose performance is developing or below standard, leading Professional Learning
Communities; differentiated career pathways; and focused professional development based on goals
for continuous growth and development.
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EDUCATOR PRACTICE RELATED INDICATORS

The Educator Practice Related Indicators half of the Fairfield Educator Evaluation Plan evaluates the educator’s
knowledge of a complex set of skills and competencies and how these are applied in an educator’s practice. It
is comprised of two categories:

e Educator Performance and Practice, which counts for 40%; and
e Parent Feedback, which counts for 10%.

These categories will be described in detail below.

Category #1: Educator Performance and Practice (40%)

The Educator Performance and Practice category of the model is a comprehensive review of teaching practice
against a rubric of practice, based on multiple observations. It comprises 40% of the summative rating,
Following observations, evaluators provide educators with specific feedback to identify educator development
needs and tailor support to those needs.

Educator Practice Framework

A committee comprised of Fairfield educators and administrators researched educator observation models for a
framework of teaching practice and chose to incorporate Robert Marzano’s Causal Teacher Evaluation Model.
The model is aligned to the Connecticut Common Core of Teaching (see Appendix D for the crosswalk between
the Marzano model and the CCT). The Fairfield committee decided this observation model is the best model to
take our teaching practices to a higher level. The resulting rubric, the Marzano Causal Teacher Evaluation
Model (see Appendix E), represents the most important skills and knowledge that educators need to
successfully educate each and every one of their students.

The Marzano Causal Teacher Evaluation Model is organized into four domains, each with design questions and
elements organized within. The model is not designed to evaluate educators on each and every one of the 60
elements each year. Rather it is a model to grow instructional practice. By far, the largest section of the model
is Domain 1, Classroom Strategies and Behaviors. Domain 1 has three primary purposes:

1. A tool for evaluators to identify what they’re seeing.
2. A tool for evaluators and educators to understand what should be seen as part of classroom instruction.
3. A tool to provide meaningful feedback to educators.

Domain 2 (Planning and Preparing), Domain 3 (Reflecting on Teaching) and Domain 4 (Collegiality and
Professionalism) include the remaining elements of the model.
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Connecticut Framework for Educator Evaluation and Support

Observation Process

Research, such as the Gates Foundation’s Measures of Effective Teaching study, has shown that
multiple snapshots of practice conducted by multiple observers provide a more accurate picture of
educator performance than one or two observations per year. These observations don’t have to
cover an entire lesson to be valid. Partial period observations can provide valuable information and
save observers precious time.

Observations in and of themselves aren’t useful to educators — it’s the feedback based on
observations that helps educators to reach their full potential. All educators deserve the opportunity
to grow and develop through observations and timely feedback. In fact, educator surveys conducted
nationally demonstrate that most educators are eager for more observations and feedback that they
can then incorporate into their practice throughout the year.

Therefore, in the Fairfield Educator Professional Growth Model:

e FEach educator should be observed through both formal and informal observations according
to the grid that follows on the next page.

o Formal: Mutually scheduled in-class observations or scheduled reviews of practice
that last at least 30 minutes and are followed by a post- o‘oservatlon conference,
which includes both written and verbal feedback.

o Informal: Non-scheduled observations or reviews of practice that last at least 10
minutes and are followed by written and/or verbal feedback.

o Non-Classroom Reviews of Practice: Because the new evaluation model aims to
provide educators with comprehensive feedback on their practice as defined by the
four domains of the Marzano Causal Teacher Evaluation Model, all interactions
with educators that are relevant to their instructional practice and professional
conduct may contribute to their performance evaluations. These interactions may
include, but are not limited to, reviews of lesson/unit plans and assessments,
planning meetings, data team meetings, professional learning community meetings,
call-logs or notes from parent-educator meetings, observations of
coaching/mentoring other educators, school-based activities/events and attendance
records from professional learning activities.

o All observations should be followed by feedback, either verbal (e.g., a post-conference,
conversation in the hallway) or written (e.g., via email, comprehensive write-up, quick note
in mailbox) or both, within a week of an observation.

e In order to capture an authentic view of practice and to promote a culture of openness and

comfort with frequent observations and feedback, it’s recommended that the majority of
observations be unannounced.
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e Districts and principals can use their discretion to decide the right number of observations
for each educator based on school and staff needs and in accordance with the Requirements
for Educator Evaluation. A summary of requirements are below:

Educator Category Requirements For Educator Evaluation
First and Second Year At least 3 formal in-class observations; 2 of which include a pre-
Educators conference and all of which include a post-conference

Below Standard and Developing | At least 3 formal in-class observations; 2 of which include a pre-
conference and all of which include a post-conference

Accomplished and Exemplary Educators will be divided evenly into three cycles, which represents
a three-year span of time:

Cycle A: One (1) formal in-class observation and
one (1) formal review of practice

Cycle B: At least three (3) informal, in-class observations and
one (1) formal review of practice

Cycle C: At least three (3) informal, in-class observations and
one (1) formal review of practice

For non-classroom educators, the above frequency of observations
shall apply in the same ways, except that observation need not be in
—classroom (they shall instead be conducted in appropriate
settings).

An educator in this category may receive a formal in-class
observation if an informal observation or formal review of practice
in a given year results in a concern about the teacher’s practice.
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Pre-conferences and Post-Conferences

Pre-conferences are valuable for giving context for the lesson and information about the students to
be observed and for setting expectations for the observation process. Pre-conferences are optional
for observations except where noted in the requirements described on page 20. A pre-conference
can be held with a group of educators, where appropriate.

Post-conferences provide a forum for reflecting on the observation against the Marzano Causal
Educator Evaluation Model and for generating action steps that will lead to the educator's
improvement. An effective post-conference process has been used successfully in the Fairfield
Public Schools and is structured as follows (See Appendix F for a Sample Post Observation
Feedback Form):

Opener: begins with an opening casual conversation for the educator to be more at ease
e part A: Supervisor Identified Strengths
o Supervisor identifies several strengths noted during the observation by naming it
using the language from the Marzano observation rubric
o Supervisor cites specific evidence
o Supervisor tells why it is important
o Limit these to just the first few important ones; leave some for the educator
e part B: Educator Identified Strengths
o Educator identifies strengths, or is prompted to do so
o Focuses on educator decisions and actions
e part C: Growth Areas Identified by Educator
o Educator identifies growth area or is prompted to do so
o Focus on educator decisions and actions
e part D: Growth Areas Identified by Supervisor
o Limited in number; focus on most important areas
o Brainstorm solutions if needed
o Provide evidence or ask a question
e Closure: Educator identifies key points

Classroom observations provide the most evidence for Domain 1 of the Marzano Causal Teacher

Evaluation Model, but both pre-and post-conferences provide the opportunity for discussion of all
four domains, including practice outside of classroom instruction (e.g., lesson plans, reflections on
teaching).

Feedback
The goal of feedback is to help educators grow and become more effective with each and every one
of their students. With this in mind, discussion between evaluators and educators should be clear
and direct, following the Post Observation Feedback Protocol. Feedback should include:

e specific evidence and ratings, where appropriate, on observed components of the Marzano
Causal Teacher Evaluation Model,
prioritized commendations and recommendations for development actions;
educator-led conversation for the majority of the post-conference
next steps and supports the educator can pursue to improve his/her practice; and
a timeframe for follow up.
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Providing both verbal and written feedback after an observation is ideal, but school leaders are
encouraged to discuss feedback preferences and norms with their staff.
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Educator Performance and Practice Goal-Setting

As described in the Evaluation Process and Timeline section (pages 9 — 11), teachers develop a
practice and performance goal that is aligned to the Marzano Causal Teacher Evaluation Model.
This goal provides a focus for the observations and feedback conversations.

21. At the start of the year, each educator will work with his or her evaluator to develop their practice
and performance goal through mutual agreement. The goal should have a clear link to student
achievement and should move the educators towards accomplished or exemplary on the Marzano
Causal Teacher Evaluation Model. Schools may decide to create a school-wide goal aligned to a
particular element (i.e. 21. Organizing Students for Cognitively Complex Tasks) that all
educators will include as their goal.

Goals should be SMART: SMART Goal Example for Educator Performance and

S=Specific and Strategic Practice (40%):

M=Measurable By June 2013, I will use higher-order thinking

A=Aligned and Attainable questioning and discussion techniques to actively

R=Results-Oriented engage at least 85% of my students in discussions that

T=Time-Bound promote understanding of content, interaction among
students and opportunities to extend thinking.

Additional information on SMART goals can be found in Appendix A: Template for Setting
SMART Goals. Progress towards the goal and action steps for achieving progress should be
referenced in feedback conversations following observations throughout the year. The goal and
action steps should be formally discussed during the Mid-Year Conference and the End-of-Year
Conference. Although the performance and practice goal is not explicitly rated as part of the
Educator Performance and Practice category, progress on the goal will be reflected in the scoring of
Educator Performance and Practice evidence.

Educator Performance and Practice Scoring

Individual Observations

Evaluators are not required to provide an overall rating for each observation, but they should
provide ratings and evidence for the Framework components that were observed. During
observations, evaluators should take evidence-based, scripted notes, capturing specific instances of
what the educator and students said and did in the classroom. Evidence-based notes are factual
(e.g., the educator asks: Which events precipitated the fall of Rome?) and not judgmental (e.g., the
educator asks good questions). Once the evidence has been recorded, the evaluator can align the
evidence with the appropriate component(s) on the rubric and then make a judgment about which
performance level the evidence supports.
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Summative Observation of Educator Performance and Practice Rating

At the end of the year, primary evaluators must determine a final Educator Performance and
Practice rating and discuss this rating with educators during the End-of-Year Conference. The final
educator Performance and Practice rating will be determined by the evaluator in a two-step process:

1) Evaluator and educator review and discuss evidence collected through observations and
reviews of practice (e.g., team meetings, conferences) to reach consensus on holistic ratings
for each of the four (4) Domains based on the descriptive language of the Marzano rubric. If
the educator and evaluator do not agree on a Domain rating, the evaluator will determine the
Domain rating based on a preponderance of the evidence.

2) The evaluator determines the final Educator Performance and Practice Rating based on the
chart on page 25.

Each step is illustrated below:

1) Evaluator and educator holistically review and discuss evidence collected through
observations and reviews of practice to reach consensus on holistic ratings for each of the
four (4) Domains (see chart below).

By the end of the year, evaluators and educators should have collected a variety of evidence
on educator practice from the year’s observations and reviews of practice. Evaluators and
educators then analyze the consistency, trends, and significance of the evidence to reach
consensus on a holistic rating for each Domain. Some questions to consider while analyzing
the evidence include:

Consistency: Does the evidence paint a clear, unambiguous picture of the educator’s
performance in this area over time?

Trends: Have I seen improvement over time that overshadows earlier observation
outcomes? Have [ seen regression or setbacks over time that overshadows earlier
observation outcomes?

Significance: Are some data more valid than others? (Do [ have notes or ratings from
“meatier” lessons or reviews of practice where I was able to better assess this aspect of
performance?) Are there extenuating circumstances that might have had an impact on the
teacher’s performance during the year?

Domain Rating
1 Accomplished
2 Accomplished
3 Accomplished
4 Exemplary
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2) The final summative rating for the 40% area of Teacher Performance and Practice will be
determined as follows:

Exemplary Domain 1 is rated Exemplary. A combination of Exemplary,
Accomplished and Developing ratings in Domains 2,3, and 4. No
more than one Developing rating.

Accomplished | Domain 1 is rated Exemplary. A combination of Exemplary,
Accomplished, Developing, and/or Below Standard ratings in
Domains 2,3, and 4.

OR

Domain 1 is rated Accomplished. No more than one Below Standard
rating in Domains 2, 3, and 4.

Developing Domain 1 is rated Accomplished. Two or more other Domains are
rated as Below Standard in Domains 2, 3, and 4.

OR

Domain 1 is rated Developing.

Below Standard | Domain 1 is rated Below Standard.

The summative Educator Performance and Practice category rating will be discussed during the
End-of-Year Conference. This process can also be followed in advance of the Mid-Year
Conference to discuss progress toward Educator Performance and Practice goals/outcomes.
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Category #2: Parent Feedback (10%)

Feedback from parents will be used to help determine the remaining 10% of the Educator Practice
Indicators focus area of the Fairfield Educator Evaluation Plan.

The process described below focuses on:

(1) Conducting a whole-school parent survey (meaning data is aggregated at the school level);

(2) Determining several school-level parent goals based on the survey feedback;

(3) Educator and evaluator identifying one related parent engagement goal and setting
improvement targets;

(4) Measuring progress on growth targets; and

(5) Determining an educator’s summative rating. This Parent Feedback rating shall be based
on four performance levels.

1. Administration of a Whole-School Parent Survey

Parent surveys should be conducted at the whole-school level as opposed to the educator-level,
meaning parent feedback will be aggregated at the school level. This is to ensure adequate response
rates from parents.

Parent surveys must be administered in a way that allows parents to feel comfortable providing
feedback without fear of retribution. Surveys should be confidential and survey responses should
not be tied to parents’ names. The parent survey should be administered every spring and trends
analyzed from year-to-year.

NOTE: For the school year 2013-2014, Fairfield schools will use results of the School
Climate Survey, administered to parents in November 2012, for educators to use to set
goals. Results from the survey were given to schools and the community during the winter
0of 2012. Linking the parent feedback this first year to the results of the School Climate
Survey allows educators to set a goal to continue this important work. School Climate
Surveys will be administered on alternate years, with the state model parent survey being
used during years when the School Climate Survey is not administered. Any surveys used
will be valid and reliable. Appendix C contains the School Climate Survey and the state
model parent survey.

2. Determining School-Level Parent Goals

Principals and educators should review the parent survey results at the beginning of the school year
to identify areas of need and set general parent engagement goals based on the survey results.
Ideally, this goal-setting process would occur between the principal and educators (possibly during
faculty meetings) in August or September so agreement could be reached on 2-3 improvement goals
for the entire school.
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3. Selecting a Parent Engagement Goal and Improvement Targets

After these school-level goals have been set, educators will determine through consultation and
mutual agreement with their evaluators one related parent goal they would like to pursue as part of
their evaluation. Possible goals include improving communication with parents, helping parents
become more effective in support of homework, improving parent-educator conferences, etc. See the
sample state model survey in Appendix B for additional questions that can be used to inspire goals.

Educators will also set improvement targets related to the goal they select. For instance, if the goal is
to improve parent communication, an improvement target could be specific to sending more regular
correspondence to parents such as sending bi-weekly updates to parents or developing a new website
for their class. Part of the evaluator’s job is to ensure (1) the goal is related to the overall school
improvement parent goals, and (2) that the improvement targets are aligned and attainable.

4, Measuring Progress on Growth Targets

Educators and their evaluators should use their judgment in setting growth/improvement targets for
the parent feedback category. Educators will measure and demonstrate progress on their growth
targets. An educator will measure how successfully he/she implements a strategy to address an area
of need (like the examples in the previous section).

5. Arriving at a Parent Feedback Rating

The Parent Feedback rating should reflect the degree to which an educator successfully reaches
his/her parent goal and improvement targets. This is accomplished through a review of evidence
provided by the educator and application of the following scale:

Exemplary Accomplished Developing | Below Standard
» b 1

Exceeded the goal Met the goal Partially met the goal | Did not meet the goal
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STUDENT OUTCOMES RELATED INDICATORS

The Student Outcomes Related Indicators half of the Fairfield Educator Evaluation Plan captures
the educator’s impact on students. Every educator is in the profession to help children learn and
grow, and educators already think carefully about what knowledge, skills and talents they are
responsible for nurturing in their students each year. As a part of the Fairfield Educator Evaluation
process, educators will document those aspirations and anchor them in data.

Student Related Indicators includes two categories:
o Student Growth and Development, which counts for 45%; and
e Whole-school Student Learning which counts for 5% of the total evaluation rating.

These categories will be described in detail below.
Category #3: Student Growth and Development (45%)

Overview of Student Learning Objectives (SLOs)

Fairfield has selected a goal-setting process called Student Learning Objectives (SLOs) as the
approach for measuring student growth during the school year.

While this process should feel generally familiar to school improvement planning, the Fairfield
Educator Evaluation Plan will ask educators to set more specific and measureable targets than they
may have done in the past, and to develop them through consultation with colleagues in the same
grade level or teaching the same subject and through mutual agreement with supervisors.

The four SLO phases are described in detail below:

SLO Phase 1: SLO Phase I: Learn about this year’s students

This first phase is the discovery phase, just before the start of the school year and in its first few
weeks. Once educators know their rosters, they will access as much information as possible about
their new students’ baseline skills and abilities, relative to the grade level or course the educator is
teaching. End-of-year tests from the prior spring, prior grades, benchmark assessments and quick
demonstration assessments are all examples of sources educators can tap to understand both
individual student and group strengths and challenges. This information will be critical for goal
setting in the next phase.

SLO Phase 2: Set 1 SLO (goal for learning)

Each educator will write one SLO based on an area identified as a need in SLO Phase 1 (above) and
on discussion with the educator’s administrator. Assessments to measure student performance in the
next step of JAGD development will be identified below.
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In Phase II of the SLO process, educators will follow these four steps:

Step 1: Decide on the Student Learning Objective

The SLO will be a broad goal for student learning that is aligned to school improvement plans. It
should address a central purpose of the educator’s assignment and should pertain to a large
proportion of his/her students. The SLO should reflect high expectations for student learning - at
least a year’s worth of growth (or a semester’s worth for shorter courses) - and should be aligned to
relevant state, national (e.g., common core), or district standards for the grade level or course as
well as the district and school improvement plans.

Educators are encouraged to collaborate with grade-level and/or subject-matter colleagues in the
creation of SLOs. Educators with similar assignments may have identical objectives although they

will be individually accountable for their own students’ results.

Step 2: Select Indicators of Academic Growth and Development (IAGDs)

An Indicator of Academic Growth and Development (IAGD) is the specific evidence, with a
quantitative target, that will demonstrate whether the objective was met. Each SLO must include at
least two JAGDs.

Each indicator should make clear (1) what evidence will be examined, (2) what level of
performance is targeted, and (3) what proportion of students is projected to achieve the targeted
performance level. Indicators can also address student subgroups, such as high or low-performing
students or ELL students. It is through the Phase I examination of student data that educators will
determine what level of performance to target for which students. The Template for Setting
SMART Goals should be referenced as a resource for setting SLOs/IAGDs (Appendix A).

The Fairfield Educator Evaluation Plan adopts the definition of a standardized assessment from the
Connecticut Guidelines for Educator Evaluation. That definition identifies that a standardized assessment is
characterized by the following attributes:

e Administered and scored in a consistent — or “standard” — manner;
e Aligned to a set of academic or performance “standards;”

e Broadly-administered (e.g., nation-or statewide);

e Commercially-produced; and

e Often administered only once a year, although some standardized assessments are administered two
or three times per year.
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Examples of Standardized Assessments recommended for use in the Fairfield Public Schools for educators
whose students are not assessed by the state test are:

e Fountas and Pinnell Benchmark Reading
Assessments
Concepts About Print
AIMS Web

DRA 2

Blue Ribbon

Math Fluency

Oral Counting

Letter ID

Number ID

SBAC

CAPT Science

DRP
Gates-MacGinitie
LAS Links

SAT

SAT 2

AP

PE — Mile run

Examples of Non-Standardized Assessments recommended for use in the Fairfield Public Schools
are:

e Portfolios rated against a common rubric

e District Common Performance Tasks rated
against a common rubric
Writing Samples rated against a common rubric
District Common Assessments rated against a
common rubric
Mid-Term Exam rated against a common rubric
Final Exam rated against a common rubric
Behavior checklist

Since indicator targets are calibrated for the educator’s particular students, educators with similar
assignments may use the same evidence for their indicators, but they would be unlikely to have
identical targets. For example, all 4th grade educators might use the DRA assessment as their
TIAGD, but the performance target and/or the proportion of students expected to achieve proficiency
would likely vary among 4th grade educators.
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For example:

Educator Student Learning Objective Indicators of Academic Growth and Development (At least
Category one is required)
2" Grade | My 22 students will demonstrate | 1. All students assessed on the Fountas & Pinnell Benchmark
improvement in or mastery of Assessment who entered the 2™ grade at a “meets” or
reading skills by June 2014. “exceeds” level will maintain or improve levels in June

2014 as identified by the Fairfield Public Schools
Assessment Benchmarks Book. All students assessed on
the Fountas & Pinnell Benchmark Assessment who entered
2™ grade at the “approaching” or “does not meet” level will
advance one level in June 2014 as identified by the
Fairfield Public Schools Assessment Benchmarks Book.

2. All students assessed on the “Second Grade Core Reading
Words” assessment entering 2™ grade achieving a stanine
score of 5 or above will maintain or improve their stanine
score in June 2014 as identified by the Fairfield Public
Schools Assessment Benchmarks Book. All students
entering gl grade achieving a stanine score of 4 or below
will increase their stanine score by two stanines in June
2014 as identified by the Fairfield Public Schools
Assessment Benchmarks Book.

One half (or 22.5%) of the indicators of academic growth and development used as evidence of
whether goals/objectives are met shall be based on the state test for those teaching tested grades
and subjects or another standardized indicator for other grades and subjects where available. When
selecting indicators used to gauge attainment of goals/objectives, educators and their evaluators
shall agree on a balance in the weighting of standardized and non-standardized indicators, to total to
45%.

Other related assessment data can be used to input a rating while waiting for state test results. If test
results may have a significant impact on a final rating, the final rating may be revised before
September 15.

*Exception for 2014-2015 school year: state test data will not be included in educator evaluation
(pending US Department of Education approval of CT ESEA waiver request).

Step 3: Provide Additional Information

During the goal-setting process, educators and evaluators will agree to the following:
e the rationale for the objective and its connection to the school improvement plan;
e any important technical information about the indicator evidence (like timing or scoring
plans);
e the baseline data that was used to set each IAGD,;

e interim assessments the educator plans to use to gauge students’ progress toward the SLO
during the school year; and

e any training or support the educator thinks would help improve the likelihood of meeting the
SLO.
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Step 4: Submit SLOs to Evaluator for Approval

Educators and evaluators will confer during the goal-setting process to select mutually agreed-upon
SLOs. When completed, the SLO is submitted to the evaluator for formal approval.

The evaluator will examine the SL.O relative to three criteria described below. SL.Os must meet all
three criteria to be approved. If they do not meet one or more criteria, SLOs must be revised and

resubmitted to the evaluator.

SLO Approval Criteria
Priority of Content Quality of Indicators Rigor of
Objective is deeply relevant to | Indicators provide specific, Objective/Indicators

educator’s assignment and
addresses a large proportion of
his/her students, and is closely
aligned to the school
improvement plan.

measurable evidence. The
indicators provide evidence
about students’ progress over
the school year or semester
during which they are with the
educator.

Objective and indicator(s) are
attainable but ambitious and
taken together, represent at
least a year’s worth of growth
for students (or appropriate
growth for a shorter interval of

instruction).

SLO Phase 3: Mid-Year Conference: Monitor students’ progress

Once SLOs are approved, educators will monitor students’ progress towards the objectives. They
can, for example, examine student work products; administer interim assessments and track
students’ achievement related to the indicators. Educators will share their interim findings with
colleagues during collaborative time (i.e data team meetings) and will discuss varied instructional
strategies to achieve the objectives. They will keep their evaluator apprised of progress.

If an educator’s assignment changes or if his/her student population shifts significantly, the SLOs
can be adjusted during the Mid-Year Conference between the evaluator and the educator.
Evaluators and educators should review evidence of student progress to date. The conversation
should focus on what is working well, next steps, and a discussion of any adjustments or support
needed. This is also an opportunity for a discussion of any concerns around regression of student
- data or any extenuating circumstances that might have arisen since the beginning of the year.

SLO Phase 4: Assess student outcomes relative to SLOs

At the end of the school year, educators will collect the evidence required by their indicators and
submit it to their evaluator. Along with the evidence, educators will complete and submit a seli-
assessment that asks educators to reflect on the SLO outcomes by responding to the following four
statements:

Describe the results and provide evidence for each indicator.
Provide your overall assessment of whether this objective was met.
Describe what you did that produced these results.

Describe what you learned and how you will use that going forward.

sl ol oo
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Evaluators and educators will review the evidence and the educator’s self-assessment and determine
one of four ratings to the SLO: Exemplary (Exceeded), Accomplished (Met), Developing (Partially
Met), or Below Standard (Did Not Meet). These ratings are defined as follows:

Exemplary All or most students met or substantially exceeded the target(s) contained in
(Exceeded) the indicator(s).

Accomplished | Most students met the target(s) contained in the indicators within a few
(Met) points on either side of the target(s).

Many students met the target(s) but a notable percentage missed the target
by more than a few points. However, taken as a whole, significant progress
towards the goal was made.

Developing
(Partially Met)

Below Standard | A few students met the target(s) but a substantial percentage of students did
(Did Not Meet) | not. Little progress toward the goal was made.

The evaluator may score each IAGD separately, and then average those scores for the SLO score, or
they can look at the results as a body of evidence regarding the accomplishment of the objective and
score the SLO holistically.

The individual SLO/IAGD ratings and the student growth and development rating will be discussed
during the End-of-Year Conference.

NOTE: For SLOs that include an indicator based on state standardized tests, results may not
be available in time to score the SLO prior to the June 30 deadline. In this instance, if
evidence for other indicators in the SLO is available, the evaluator can score the SLO on that
basis. Or, if state tests are the basis for all indicators, then the educator’s student growth and
development rating will be based only on the results of the IAGD that is based on non-
standardized indicators.

However, once the state test evidence is available, the evaluator is required to score or
rescore the IAGD, then determine if the new score changes the educator’s final (summative)
rating. The evaluation rating can be amended at that time as needed, but no later than
September 15.

*Exception for 2014-2015 school year: state test data will not be included in educator evaluation
(pending US Department of Education approval of CT ESEA waiver request).

JBPage



Category #4:WHOLE-SCHOOL STUDENT LEARNING INDICATOR (5%)

The Fairfield Educator Evaluation Plan will include a “whole-school student learning indicator” as
the 5% component of a educator’s evaluation. This indicator reinforces the concept that all educators
in a school building, whether a classroom teacher or student support specialist, contribute to the
ultimate learning outcomes of ALL students in the school.

An educator’s indicator rating shall be equal to the aggregate rating for multiple student learning
indicators established for the principal’s evaluation rating at that school. For most schools, this will
be based on the school performance index (SPI), which correlates to the whole-school student
learning on a principal’s evaluation.

Below Standard
Did not meet the goal

Developing
Partially met the goal

Exemplary Accomplished
Exceeded the goal | Met the goal

NOTE: If the whole-school student learning indicator rating is not available when the summative
rating is calculated, then the student growth and development score will be weighted 50 and the
whole-school student learning indicator will be weighted 0 (see Summative Educator Evaluation
Scoring- page 36). However, once the state data is available, the evaluator should revisit the final
rating and amend at that time as needed, but no later than September 15.

*Exception for 2014-2015 school year: state test data will not be included in educator evaluation; the
educator’s rating in this area will be based on the administrator’s success of meeting targets
established for their SLOs using locally determined measures in the 45% area (pending US
Department of Education approval of CT ESEA waiver request).
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SUMMATIVE EDUCATOR EVALUATION SCORING

Summative Scoring

The individual summative educator evaluation rating will be based on the four categories of
performance, grouped in two major focus areas: Student Outcomes Related Indicators and Educator
Practice Related Indicators.

Student Growth
and Development

Whole School
Student Learning

Parent
Feedback
10%

Observation of Teacher
Performance and Practice
40%

Every educator will receive one of four performance ratings:

Exemplary — Substantially exceeding indicators of performance
Accomplished — Meeting indicators of performance
Developing — Meeting some indicators of performance but not others

Below Standard — Not meeting indicators of performance

The rating will be determined using the following steps:

1) Determine an Educator Practice Related Indicators score by combining the observation of
Educator Performance and Practice score and the Parent Feedback score

2) Determine a Student Outcomes Related Indicators score by combining the Student Growth
and Development score and Whole-school Student Learning indicator

3) Use Summative Matrix (below) to determine Summative Rating

Each step is illustrated below:
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Total Educator Practice Related Indicators:

Determine an Educator Practice Related Indicators Rating by combining the observation of educator
performance and practice score and the parent feedback score.

Use the chart below to find the Educator Practice Related Indicators Rating:

Observation of Teacher Performance and Practice (40%)
Parent Feedback (10%)

Observation of Teacher Performance and Practice Rating

Accomplished

| Accomplished | Accomplished | Developing

Parent Feedback Rating

Accomplished Accomplished

Using the chart above, the educator’s Total Educator Practice Rating would be
“Accomplished.”
This rating will be used in the final summative rating chart.
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Total Student Outcomes Related Indicators

Determine a Student Outcomes Related Indicators rating by combining the student growth and development
score and whole-school student learning indicator or student feedback score.

Use the chart below to find the Total Student Outcomes Related Indicators Rating:

Student Growth and Development (45%)
‘Whole School Student Learning Indicator (5%)

en

g t

& | :
g@@m | Accomplished | Accomplished | Developing

Whole School Student Learning

i Accomplished | Accomplished
w

Using the chart above, the educator’s Total Student Outcomes Rating would be
“Accomplished.”
This rating will be used in the final summative rating chart.
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Determining the Summative Rating
Use the Summative Matrix to determine Summative Rating

Identify the rating for each focus area and follow the respective column and row to the center of the
table. The point of intersection indicates the summative rating. For the example provided, the
Educator Practice Related Indicators rating is accomplished and the Student Outcomes Related
Indicators rating is accomplished. The summative rating is therefore accomplished. If the two
focus areas are highly discrepant (e.g., a rating of exemplary for Educator Practice and a rating of
below standard for Student Outcomes), then the evaluator should examine the data and gather
additional information in order to determine a summative rating.

Total Educator Practice Rating

-~
Exemplary ccomplished

Rate Rdte
Exemplary

Sumrmative
Rating Matrix

Below
Standard

Developing

Exemplary

Rate
Developing

Exemplary

Developing

Developing | Developing

Rate
Developing

Rate
Developing

Below
Standard

Total Student Outcomes Rating

Adjustment of Summative Rating Summative ratings must be completed for all educators by the

end of a given school year. Should state standardized test data not be available at the time of a final
rating, a rating must be completed based on evidence that is available. When the summative rating
for an educator may be significantly impacted by state standardized test data, the evaluator may
recalculate the educator’s summative rating when the data is available and submit the adjusted
rating no later than September 15. These adjustments should inform goal setting in the new school

year.,
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Definition of Effectiveness and Ineffectiveness

Effectiveness and ineffectiveness will be determined by utilizing a pattern of summative ratings
derived from the new evaluation system. A pattern may consist of a pattern of one. The state
model recommends the following patterns:

Novice educators shall generally be deemed effective if said educator receives at least two
sequential accomplished ratings, one of which must be earned in the fourth year of a novice
educator’s career. A below standard rating shall only be permitted in the first year of a novice
educator’s career, assuming a pattern of growth of developing in year two and two sequential
accomplished ratings in years three and four. Superintendents shall offer a contract to any educator
he/she deems effective at the end of year four. This shall be accomplished through the specific
issuance to that effect.

A post-tenure educator shall generally be deemed ineffective if said educator receives at least two
sequential developing ratings or one below standard rating at any time.

The Fairfield Educator Evaluation Plan adopts the definition as stated in the state model, above.

Dispute-Resolution Process

A “Standing Review Committee on Educator Evaluation” shall be formed to resolve disputes where
the evaluator and educator cannot agree on objectives/goals, the evaluation period, feedback on
performance and practice or the professional learning plan. This committee will be composed of
the Human Resources Administrator, district TEAM Facilitator, a representative from the Executive
Board of the Fairfield School Administrator Association, a representative from the Executive Board
of the FEA, one staff member from the Preschool level and two staff members from each of the
levels (elementary, middle school, high school).

The educator will submit within five working days a Conflict Resolution Process form (See
Appendix H) that clearly states the issue of disagreement and the particular level or part of the
evaluation process that is open to disagreement to their primary evaluator with a copy to the
Standing Review Committee on Educator Evaluation. The evaluatee and his/her primary evaluator
will select a member of the Standing Review Committee on Educator Evaluation as a Resource
Advisor.

The process will vary depending on the type and seriousness of the conflict. A possible sequence of
meetings would include the following agendas:

o The Resource Advisor schedules to meet with each of the parties individually to discuss
his/her views and perceptions about the conflict.

e The Resource Advisor schedules a meeting between the advisor and the two parties together
where the advisor presents alternatives the two might use to resolve the conflict.

e Should these meetings succeed in resolving the conflict, there would be no further action
beyond a notation by the advisor for his/her records that conflict resolution had been called
for and that the conflict had been resolved to the mutual satisfaction of both parties. The
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records of the advisor would have no names and the records would only be a numerical
indicator of the advisor’s workload.

¢ Should these meetings not lead to a resolution of the conflict, the Resource Advisor would
forward the original Conflict Resolution Process Form to either the Director of Elementary
Education, Director of Secondary Education or Deputy Superintendent (depending on the
staff member’s assignment) for a resolution and final decision.
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Appendix A: Template for Setting SMART Goals

The SMART goal-setting process ensures that every goal is measurable and clear. The advantages of
the SMART goal-setting process are:

Provides a structured approach to a complex task;

Gives a clear framework for creating meaningful and achievable goals;
Accommodates all kinds of goals;

Is easy to teach others how to develop;

Helps to define goals in terms that can be widely understood; and
Requires thinking through the implementation as well as the outcome.

The characteristics of SMART goals are:

e Specific and Strategic
o The goal should be well defined enough that anyone with limited knowledge of
your intent should understand what is to be accomplished.
Measurable
o Goals need to be linked to some form of a common measure that can be used as
away to track progress toward achieving the goal.
Aligned and Attainable
o The goal must strike the right balance between being attainable and aligned to
standards but lofty enough to impact the desired change.
Results-Oriented
o All goals should be stated as an outcome or result.
Time-Bound
o The time frame for achieving the goal must be clear and realistic.

SMART goals Dos and Don’ts

DO: DON’T:
Create a plan Expect to accomplish without effort
Start small Focus on too much at once
Write it down Forget to make a deadline
Be specific Deal in absolutes
Track your progress Expect perfection
Celebrate your success Keep your goal on a shelf
Ask for support sooner than later Beat yourself up over shortcomings
Make commitments Try to accomplish it alone
Forget that you CAN DO IT!

41Page



Appendix B: Sample Parent Feedback Survey All Grades

Part I: School Feedback Strongly
Agree

) T Strongly IDon’t
Agree  Neutral Disagree Dissgree | Kiiow
1. Ttalk with my child's teacher(s) about

my child's schoolwork. O O O @) O O

2. TItalk with my child's teacher(s) about
what I can do to help my child learn. @) O e O O D

3. Iknow how my child is doing in
school before I get my child's report

anid O O O O O O
4. Thave attended at least one meeting or

event at school this year. O @) @) O @) 0
5. Ifeel wel t this school.

eel welcome at this schoo o o & o & o

6. My child is learning a lot in school

this year. @) @) @ @) O O
7. My child’s teacher(s) have high

expectations for my child. @) O O O O @)
8. My child’s teacher(s) talk to me about

how my child is doing in class. @) @) @) @) @) @)
9. My child’s teacher bout

ch)i{[ g ild’s teacher(s) care about my o o o o o o
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Part II: Background

10.

O

11.

What is your child’s gender?

Male O Female

My child’s grades are...

Mostly A’s O MostlyB’s O MostlyC’s O Mostly D’s

O Mostly F’s O I Don’t Know/
Does Not Apply

i3.

. What is the highest level of education that you have attained?

Not a high school graduate O Some college

High school graduate G College graduate

O Graduate school

What is your child’s race or ethnicity?

White O Black or African- O Asian O Hispanic or Latino
American

American-Indian O Native-Hawaiian or O  Two or More

or Alaska Native Other Pacific-Isiander Races/Ethnicities
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Appendix C: School Climate Survey

Compretiensive Sehool Climate Inventhry’

Measuring the Climate for Learning

PARENT/GUARDIAN SURVEY

Before you begin, please read the following information.

You are being asked to complete this survey as part of a project to help all members of the school
community (students, parents, and the adults who work at the school) understand how everyone feels
about your child’s school.

% As you respond to each item, focus on your thoughts and feelings based on your own personal
experience with the school, as well as your perceptions of your child's experience as a student.

<" There are no right or wrong answers — this is not a test! We just want to know how you feel.
Your responses will provide us with important information to help your child’s school become
even better.

< All of your responses are completely anonymous. No one from the school will ever see your
answers, and no identifying information (such as name, child’s name or survey ID) will be
recorded with your answers.

ST All results will be reported to your school only in terms of how each population responded.
Individual responses are never seen by your school.

& The survey should take you approximately 20 minutes to complete. Please try to respond to all
items.

Start Survey [ »
@ NSCC

National School Climate Center
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C3C! Parent Guardian survey Page 2 of 7

Think about your-expefience with your chikd’s schoolas you read each

. . . [

statement below. Then fill in the clircle that best describes how much 8 o o
you agree or disagree with edch statesiient, o 5 5 2
30 530 =y

Mark one answer on each ling fike this: @ 2o Fga) % 34

Not like this: () ). () £ & 552 £

' : %o ZZE @

O O O O

O
O
Q

2. Adults who work in my child’s schodl treat students with respect. e O

Many students at my child's school go out of thelr way to freat cther
students badly. . O O O 0 O

Students in my child's school respect each other's differences {for
example, gender, race; culture, ofc.). : © o © o O

My child's schoo! iries to get-all families to be part of school activities.. G ] O O @]

My child has been insulted, teased, harassed or otherwise verbally 0 O O 0 o

10. abused.more than once at this school.

Students have friends at school they can furn o if they have o) 0- 0o 0O O

12. questions ahout homework,

In my child's school, there are dlear rules. against physically hurting 0O o o O o
other people (for éxample, hitting, pushing or trifping).

@ NSCC

Nasionak School Climsse Center

14,

45Page



CS8CI Parent Guardian survey

Think about your experience with your child’s school as you read each
statement below. Then fill in the circle that bast describes how much
you agree or disagree with each statement.

Mark one answer on sach line like this: @

Not like this: () () (©)

© Disagree

=
=]
s
B
o

Adults In my child's school hava high expectations for students’ O

16. SUCCEess,

18. My child's teachers ket him/her know when he/she doss agoodjob, O

ap Y
20.  ather students more than onee {for example, pushed, slapped, @]
punched- or beaten up).

22.

Students in my chiid's school werk well with each other even i o
theyre nol in the same group of friends, :

My child has leamned skilis than help him/her plan time effectively to : O
get work done and still do other things hefshe enjoys -

24,

My child’s school makes.an effort td keép mie and my family informed o

26. about what's going on in school,

28. My child's school building is kept clear. . O

My child feels physically safe in the-schoolyard or area right-around o
the school. g

30,

@® NSCC

Nitional Schoil Climare Center
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Meither Agree
Nor Disagree

{Neutral)

O

@]

Strongly Agree

a
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CSCl Parent Guardian survey Page 4 of 7

Think about your experience with your child's schoof as you read each

statement below. Ther fill in lhe circle that best describes how mitich 2
you agree or disagree'with sach statement, . E:
_ 29 o
Mark one ariswer on éach fine like this: @ g 2 %
Not fike this: (%) () &) o 2
O O
32 In my child's schoeol, hefshe talks about the importance of 0O 0
* understanding his/her feelings and the feelings of others.
O o
34 My child's school has up-to-date computers and othér electronic 0 O
* equipment available to students.
G @]
g My child's school is physically attractive (well designed, nicely 0 0
*  decorated, efc.). :
0 0
38 Students in my chifd's school respect differences in adults (for o) o
* gxample; gendér, race, culture, efc.).
@) 8]
40. My child feels physically safe in all areas of the school building. 0] O
Q
42 Adults in my child's school respect differences in students (for 0 0
* example; gender, race, culfure, efc.). : --
8]
44 Wae need more basic supplies in my child's school (for example, ) o
" books, paper and chalk). -
O
45. Students at my child's schoot will try to stop students from insulting 0 1)

or making fun of other students.

@® NSCC

Natlonal Sthool Clidats Center
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CSCI Parent Guardian survey

Think about your experience with your child’s school as you read each
statement below, Then Tl in the circle that best describes how much

you agree or disagree with each statement.

Mark one answer on each iine fke this:

Not like this: () () )

48.  Very few students make fun of other students,

50. My child feels good about what he/she accomplishes n school.

In my child's school, hefshe warks on listening 1o others so'that.
he/she really understands what they are trying 1o say.

52,

My child feels that hefshe is better at working with olher people
because of what hefshe has learned Ih schook

64.

56.  Parents and family-members.feel comforiable talking o teschers,

If students neeéd to talk to an adult in school about a problem, Hhere s

58. someone they frust who they could talk to.

60. 1think parents/guardians feel welcome at my child's school.

It Is common to see studenfs in my child's schoo! insulted, teased,

62. harassed or otherwlise verbally abused by other students.

® NSCC

Nitfoned Sdiol Climate Center
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" Neither Agree
(Neutral}

* Nor Disagree

O

O

O
O

o O O

©
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CSClI Parent Guardian survey

Think about your experience with your child's school as you read each
statement below: Then {lll in the circle that best deseribes how much
you agree or disagree with each statement.

Marlk one answer on each line like this: @

Not like this: () &) ()

' Stronghy
Diszgree

o.

Adults in the school stop students if thiey see them insulting, teasing,
harassing or otherwise verbally abusing other students.

O

64.

66. My child's teachers give him/her Individual attention on schociwork. O

68.  Adulis in my chiid's school are interested.in getting to kriow students. C

70.  Students fry o make new students feel welcome in the-school. O

@® NSCC

National School Clnisce Center
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Neither Agree
Nor Disagree

{Neufral)

O

O

O  Strongly Agree



CSCI Parent Guardian survay Page Tof7

AU TS S P

Please tell us a little about yourself...

This-information helps you and your child's schoel discover more abouf:who respended to the survey and whether
different groups of people (for example, men or women, parents of 4n graders or parents of Sigraders) felt differently
or had different opinions. Note: We will NOT report group data unless a given group has sufficient numbers to ensure
each respondent’s canfidentiality.

1. What is your racefethnicity? (Pledse fill in'the circle that is most appropriate)

O American indian / Alaskan Native

Q  Aslan/ Pacific Islander

O  Black / African American

O Latino/ Latina { Hispanlc

_O White / Caucasian

O Multrachal

O Not Listed Above '

N E
2. Please indicate your child’s/children’s grade(s) at this school. ¥

Pek- 1 2 3 4 5 6 7 8 9 0 1 iz :

O 0O O 0o 0o o O o O o o o O

3. Is English your ¢hild's first language?

O Yes
O Ne
4. Does your child qualify for free or reduced price meals?
O Yes
O No
5, Doss your chitd have an IEP?
O Yes
O No

Thank You for Completing This Survey!

The Comprehensive Schaot Climate Inventory-(CSCI) is copyrighted by
The National School Climate Center Tel 212.707.8798 | www.schoolclimate.org

@ NSCC

Martona) Schoel Clinsare Center
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Appendix D: Marzano Evaluation Model Aligned to the 2010 CCT

Marzano Evaluation Model

Domainsi1,2,3,and4

CT 2010Common
Core of Teaching:

DOMAIN1:CLASSROOMSTRATEGIESAND BEHAVIORS

Foundational Skills

I. Lesson Segments Involving Routine Events

DesignQuestion#1:What will | do to establish and communicate
learning goals, track student progress, and celebrate success?

1. Providing Clear Learning Goals and Scales(Rubrics)

Element5.6

2. Tracking Student Progress

Elements 4.7,5.1,5.2,
5.3,5.5

3. Celebrating Success

DesignQuestion#6:Whatwill | do to establish and maintain
Classroom rules and procedures?

4. Establishing Classroom Routines

.Elemént_s 24,25

5. Organizing the Physical Layout of the Classroom

Il. Lesson Segments Addressing Content

DesignQuestion#2:What will | do to help students effectively
Interact with new knowledge?

by
i y £
=
ST 4=~

6. ldentifying Critical Information

7. Organizing Students to Interact with New Knowledge

8. Previewing New Content

9. Chunking Content into “Digestible Bites”

10.Processing of New Information

11.Elaborating on New Information

12.Recording and Representing Knowledge

13.Reflecting on Learning

Elements 1.1,1.2,1.3,
1.4,1.5,1.6,3.1,4.1,
4.2,4.4,45,4.6

DesignQuestion#3:What will | do to help student practice and
deepen their understanding of new knowledge?

14.Reviewing Content

15.0rganizing Students to Practice and Deepen Knowledge

16.Using Homewaork

17.Examining Similarities and Differences

18.Examining Errors in Reasoning

19.Practicing Skills, Strategies, and Processes

20.Revising Knowledge

7Elémen7tsrlr.1,:1.2,1.3, ]
1.4,1.5,1.6,4.1,4.2,
4.4,4,5,4.6

DesignQuestion#4:What will | do to help students generate and test
Hypotheses about new knowledge?

21.0rganizing Students for Cognitively Complex Tasks

22.Engaging Students in Cognitively Complex Tasks Involving Hypothesis
Generation and Testing

23.Providing Resources and Guidance

“Elements 1.1,1.2,1.3,
1.4,1.5,1.6,4.1,4.2,
4.4,4.5,4.6

51|Page

© 2011LearningSciencesInternational.
iObservation is a registered trademark of and provided by Leasning Sciences International,
www.MarzanoEvaluation.com



Marzano Evaluation Model €T 2010Common

Domainsi,2,3,and4 Core of Teaching:
Foundational Skills

lll. Lesson Segments Enacted on the Spot
DesignQuestion#5:What will | do to engage students?
24.Noticing When Students are Not Engaged Elements 2.2,4.6
25.Using Academic Games
26.Managing Response Rates
27.Using Physical Movement
28.Maintaining a Lively Pace
29.Demonstrating Intensity and Enthusiasm
30.Using Friendly Controversy
31.Providing Opportunities for Students to Talk about Themselves
32.Presenting Unusual or Intriguing Information
DesignQuestion#7:What will | do to recognize and acknowledge
Adherence or lack of adherence to rules and procedures? .
33.Demonstrating “Withitness” Elements 2.4,2.5
34.Applying Consequences for Lack of Adherence to Rules and
Procedures
35.Acknowledging Adherence to Rules and Procedures
DesignQuestion#8:What will | do to establish and maintain effective -
relationships with students? '
36.Understanding Students’ Interests and Background Elements 2.1,2.3
37.Using Verbal and Nonverbal Behaviors that Indicate Affection for
Students
38.Displaying Objectivity and Control
DesignQuestion#9:What will | do to communicate high expectations
for all students?
39.Demonstrating Value and Respect for Low Expectancy Students
40.Asking Questions of Low Expectancy Students
41.Probing Incorrect Answers with Low Expectancy Students
DOMAIN2:PLANNING AND PREPARING
I. Planning and Preparing for Lessons and Units

42.Effective Scaffolding of Information with Lessons Elements 3.2,3.3,3.4,
43.Lessons within Units 3.5,3.6,3.7,3.8,3.9,
44.Attention to Established Content Standards 5.1,5.2,5.8

Il. Planning and Preparing for Use of Resources and Technology
45.Use of Available Traditional Resources
46.Use of Available Technology
11l. Planning and Preparing for Needs of English Language Learners
IV. Planning and Preparing for Needs of Students Receiving Special
Education
V. Planning and Preparing for Needs of Students Who Lack Support
for Schooling
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Marzano Evaluation Model "~ CT 2010Common

Domainsi,2,3,and4 Core of Teaching:
Foundational Skills

47.Needs of English Language Learners
48.Needs of Students Receiving Special Education
49.Needs of Students Who Lack Support for Schooling
DOMAIN3:REFLECTINGONTEACHING
I. Evaluating Personal Performance
50.ldentifying Areas of Pedagogical Strength and Weakness Elements 5.7,6.1
51.Evaluating the Effectiveness of Individual Lessons and Units
52.Evaluating the Effectiveness of Specific Pedagogical Strategies and
Behaviors
Il. Developing and Implementing a Professional Growth Plan
53.Developing a Written Growth and Development Plan
54.Monitoring Progress Relative to the Professional Growth and
Development Plan
DOMAIN4:COLLEGIALITY AND PROFESSIONALISM
I. Promoting a Positive Environment

55.Promoting Positive Interactions with Colleagues Elements 5.4,6.2,6.3,
56.Promoting Positive Interactions about Students and Parents 6.4,6.5,6.6,6.7,6.8,
Il. Promoting Exchange of Ideas and Strategies 6.9,6.10,6.11

57.Seeking Mentorship for Areas of Need or Interest

58.Mentoring Other Teachers and Sharing |deas and Strategies
Ill. Promoting District and School Development

59.Adhering to District and School Rules and Procedures

60.Participating in District and School Initiatives

It is useful to note that some elements in the Marzano Teacher Evaluation Model are not
represented in the Connecticut criteria. Specifically, none of the elements from the following
domains in the Marzano Teacher Evaluation Model are reflected in the Connecticut criteria:

e Domain I-I: Lesson Segments Involving Routine Events
o Element3:Celebrating Success
o Element5:0rganizing the Physical Layout of the Classroom

e Domain I-lll: Lesson Segments Enacted on the Spot
oElement39: Demonstrating Value and Respect for Low Expectancy Students
oElement40: Asking Questions of Low Expectancy Students
oElement41: Probing Incorrect Answers with Low Expectancy Students
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Connecticut State Department of Education’s
2010 Common Core of Teaching: Foundational Skills

Domain 1. ContentandEssentialSkills

Teachers understand and apply essential skills, central concepts and tools of inquiry in their
subject matter or field by:

1i.
1.2

1.3.

14

1.5.

1.6.

Demonstrating proficiency in reading, writing, and mathematics skills;
Demonstrating discipline-specific knowledge and skills as described in the relevant
national and state professional teaching standards;

Using developmentally appropriate verbal, non-verbal and technological
communications;

Using technological and digital resources to promote learning, collabaration with
colleagues and communication within a learning community;

Demonstrating understanding of how to use content area literacy skills to enable
students to construct meaning through reading, writing, listening, speaking, viewing
and presenting; and

Demonstrating understanding of how to use content area numeracy and analytical skills
to enable students to problem solve, interpret and use data and numerical
representations.

Domain 2. Classroom Environment, Student Engagement and Commitment to
Learning

Teachers promote student engagement, independence and interdependence in learning by
facilitating a positive learning community by:
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2.1 Creating a class climate that is responsive to and respectful of the learning needs of
students with diverse backgrounds, interests and performance levels;

2.2 Promoting engagement in and shared responsibility for the learning process and
providing opportunities for students to initiate their own questions and inquiries;

2.3 Providing explicit instruction about social skills to develop students’ social
Competence and responsible and ethical behavior by using a continuum of proactive
strategies that may be individualized to student needs;

2.4 Fostering appropriate standards of behavior that support a productive learning
environment for all students; and

2.5 Maximizing the amount of time spent on learning by effectively managing routines
and transitions,




Domain 3. PlanningforActivelearning

Teachers plan instruction in order to engage students in rigorous and relevant learning and to
promote their curiosity about the world at large by:

3.1 Determining students’ prior knowledge to ensure that content instruction is at an
appropriate level of challenge and differentiated to meet their learning needs;

3.2 Developing and organizing coherent and relevant units, lessons and learning tasks
that build on students’ prior knowledge, skills and interests and engage students in
the work of the discipline;

3.3 Promoting the development and application of skills with conceptual understanding,
and anticipating students’ content misconceptions;

3.4 Selecting appropriate assessment strategies to monitor ongoing student progress;

3.5 Selecting or designing instructional strategies, resources and flexible groupings that
provide opportunity for students to think critically and creatively, and solve
problems;

3.6 Integrating learning activities that make real-world, career or giobal connections,
and promote interdisciplinary connections whenever possible;

3.7 Designing or selecting academic and/or behavioral interventions through
differentiated, supplemental, specialized instruction for students who do not
respond to primary instruction alone;

3.8 Designing strategic questions and opportunities that appropriately challenge
students and actively engage them in exploring the content through strategies such
as discourse and/or inquiry-based learning; and

3.9 Including strategies for teaching and supporting content area literacy skills and,
When appropriate, numeracy skills.

Domain 4. Instruction for Active Learning

Teachers implement instruction in order to engage students in rigorous and relevant learning
and to promote their curiosity about the world at large by:
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4.1 Using a variety of evidence-based strategies to enable students to apply and
construct new learning; '

4.2 Using technological and digital resources strategically to promote learning;

4.3 Leading students to construct meaning through the use of active learning strategies
such as purposeful discourse and/or inquiry-based learning;

4.4 Varying the student and teacher roles in ways that develop independence and
interdependence with the gradual release of responsibility to students;

4.5 Using differentiated instruction and supplemental interventions to support students
with learning difficulties, disabilities and/or particular gifts and talents;

4.6 Monitoring student learning and adjusting teaching during instruction in response to
student performance and engagement in learning tasks; and




4.7 Providing meaningful, appropriate and specific feedback to students during
instruction to improve their performance.

Domain 5. Assessment for Learning

Teachers use multiple measures to analyze student performance and to inform subsequent
planning and instruction by:

5.1 Understanding the different purposes and types of assessment that capture the

~ complexity of student learning across the hierarchy of cognitive skills;

5.2 Using and/or designing a variety of formative and summative assessments and
criteria that directly align with the learning objectives and value the diversity of ways
in which students learn;

5.3 Using a comprehensive set of data that provides depth and breadth of
understanding of student achievement at a particular point in time and over time;

5.4 Collaborating with colleagues to review and interpret assessment data to monitor
and adjust instruction to ensure students’ progress;

5.5 Providing students with assessment criteria and individualized, descriptive feedback
to help them improve their performance and assume responsibility for their
learning;

5.6 Supporting students’ progress by communicating academic and behavioral
performance expectations and results with students, their families and other
educators;

5.7 Understanding the role that lack of opportunity to learn, lack of effective instruction,
and assessment bias can play in the overrepresentation in special education of
students with cultural, ethnic, gender and linguistic differences; and

5.8 Using academic, behavioral and health data to select and/or design interventions,
and assist in the development of individualized education programs for students
with disabilities.

Domainé6.ProfessionalResponsibilitiesandTeacherLeadership

Teachers maximize support for student learning by developing and demonstrating
professionalism, collaboration with others, and leadership by:

6.1 Continually engaging in reflection, self-evaluation and professional development to
enhance their understandings of content, pedagogical skills, resources and the
impact of their actions on student learning;

6.2 Seeking professional development opportunities to enhance skills related to
teaching and meeting the needs of all students; '

'6.3 Collaborating with colleagues, administrators, students and their families to develop
and sustain a positive school climate;




6.4 Collaborating with colleagues and administrators to examine student learning
data, instructional strategies, curricula, and organizational structures to support
continuous school and district improvement;

6.5 Guiding and coaching paraprofessionals and collaborating with colleagues,
administrators, and special services staff to monitor the impact of instructional
or behavioral support and interventions;

6.6 Proactively communicating in culturally respectful and sensitive ways with families in

order to ensure their ongoing awareness of student progress and
encourage opportunities to support their child’s learning;

6.7 Understanding the legal rights of students with disabilities and their families
within the intervention, referrai, and individualized education plan process;

6.8 Understanding how one’s race, gender and culture affect professional
interactions with students, families and colleagues;

6.9 Using communication technology in a professional and ethical manner;

6.10 Collaborating with colleagues, administrators, and families in the
development of individualized student success plans to address goal setting,
personal and academic development, post-secondary and career exploration,
and/or capstone projects; and

6.11 Conducting themselves as professionals in accordance with the Connecticut’s
Code of Professional Responsibility for Educators.




Appendix E: Marzano Causal Teacher Evaluation Model
The full rubric for the Marzano Causal Teacher Evaluation Model is on the district network for all

educators to access. The document can be accessed on the Universal Drive, in the Teacher Evaluation
Folder.
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Appendix F: Post Observation Feedback Form

Post Conference Observation

Feedback Form
Supervisor:— Subject: School:
Teacher: Grade level:
Standard Evidence
Opener
o Icebreaker, teacher put
at ease

“A” Strengths - Supervisor
Name it (CCT language)
Give specific evidence
Tell why important
Limited to important
ones, leave some for
teacher

“B” Strengths — Teacher
e  Teacher identifies
strengths or is prompted
to do so
e Focus on teacher
decisions

“C” Growth Areas — Teacher
e Teacher identifies
growth area or is
prompted to do so
e Focus on teacher
decisions

“D” Growth Areas — Supervisor
e Provide evidence or ask
a question
e  Brainstorm solutions if
needed
e Limited in number, focus
on most important areas

Closure
e Teacher identifies key
points

A before B; C before D
Body language shows
active listening

e  Questions are simple,
clear, unambiguous

o  After A, teacher does
most of the talking

e  Stays on topic
throughout conference
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Appendix G: End of Year Self-Assessment Form

Name: Location:
Position: Grade:
Mentor Name;:

Student Growth Indicators (45%)

Provide any evidence specific to each SLO/Goal and indicate your overall progress by rating “Attainment of the
Objective” (i.e. a brief “description” of the data that you will bring to the summative meeting.

e e e P T e e e e e B e

SLO (45%) — Indicate your overall progress by rating attainment of the goal

Attainment of Objective (SLO 1):

Did Not Meet Partially Met Met Exceeded
O O O O
Attainment of Objective (SLO2):
Did Not Meet Partially Met Met Exceeded
O Q O @)

Whole-School Student Learning Indicators (5%)

Describe what you did to achieve your goal. Give a brief description of the information you will bring to the summative
meeting.

Attainment of Objective:

Did Not Meet Partially Met Met Exceeded
O O O O

of
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Parent Feedback (10%)

Describe what you did to achieve your goal. Give a brief description of the evidence you will bring to the
summative meeting.

Parent Feedback (10%)- Indicate your overall progress by rating attainment of the goal.

Attainment of Objective:

Did Not Meet Partially Met Met Exceeded

O O O O

Teacher Practice and Performance (40%)

Describe the action steps you took to develop your Focus Area and your growth related to student achievement.

TEACHER SELF-ASSESSMENT/REFLECTION

Provide a brief reflection summary related to your work this year (e.g. what you’ve learned this year,
professional learning activities you attended, on-going professional learning or support you need, etc.).
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Appendix H: Conflict Resolution Form

Fairfield Public Schools
Conflict Resolution Process Form

Name of Teacher:

Name of Primary Evaluator:

School Date of Submission

Evaluation level:

Reasons for Appeal: (Normally, the dispute will concern issues related to objectives, the
evaluation period, the professional growth plan, or feedback. Please, be specific in stating the
reason for appeal.)

Signature of Teacher:

Resource Advisor Chosen by Teacher and Evaluator:

Date Received by Standing Review Committee on Evaluation:

___Resolution of Conflict: (Use additional space on the back.)

___Contflict unresolved. Date submitted to Superintendent:
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Appendix I: Structured Support Initial Placement Form

Fairfield Public Schools

Structured Support Level
Initial Placement Form

Staff Member Years of Experience
Position Years in Fairfield
Evaluator School

Date of Notice Date of Action Plan Review

The purpose of the Structured Support Level is to provide guided support o staff members who have been identified as
experiencing difficulty meeting the standards of the Fairfield Public Schools and the Fairfield Teacher Evaluation Plan.
The supervisor and the teacher will work collaboratively to complete this form. For a complete description of the
Structured Support Level refer to The Fairfield Teacher Evaluation Plan.

[ 8 Describe the targeted job description concern(s) leading to placement on Structured Support.

2. Describe the support to be provided by the evaluator.

3. Describe the mutually accepted action plan and time frame.
4. Describe the professional development to be used to meet the action plan.
Signature of Staff Member Date Signature of Supervisor Date
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Appendix J: Siructured Support End of Year Evaluation Form

Fairfield Public Schools

Structured Support Level Evaluation Form

End of the Year Status
School Year
Staff Member Years of Experience
Position Years in Fairfield
Evaluator Date

Evaluator’s statement of status following review on the Structured Support Level:

1. Statement of Evaluator:

Resolution:
Remain on Structured Support Level
Placed on Intensive Supervision Level

Return to evaluation through the Fairfield Teacher Evaluation Plan

Signature of Staff Member Date Signature of Supervisor Date
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Appendix K:

Intensive Supervision Evaluation Initial Placement Form

Fairfield Public Schools

Intensive Supervision Evaluation
Initial Placement Form

Staff Member Years of Experience
Position Years in Fairfield
Evaluator School

Date of Notice Date of Action Plan Review

The purpose of the Intensive Supervision Level is to provide intensive supervision to staff members who have been
identified as not meeting the accountability standards of the Fairfield Public Schools and the Fairfield Teacher
Evaluation Plan. The supervisor and the teacher will work collaboratively to complete this form. For a complete

description of the Structured Support Level refer to The Fairfield Teacher Evaluation Plan.

1. Describe the targeted job description concern(s) leading to placement on Intensive Supervision.

2. Describe the support to be provided by the evaluator.

3 Describe the mutually accepted action plan and time frame.

4. Describe the professional development to be used to meet the action plan.

Signature of Staff Member

65|Page

Date Signature of Supervisor Date




Appendix L: Intensive Supervision Evaluation Final Review Form

Fairfield Public Schools
Intensive Supervision Evaluation Form
Final Review

School Year
Staff Member Years of Experience
Position Years in Fairfield
Evaluator Date

1. Statement of Evaluator:

Resolution:
Remain on Intensive Supervision Level

Return to evaluation through the Fairfield Teacher Evaluation Plan

Recommend Termination of Employment

Signature of Staff Member Date Signature of Supervisor Date
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Appendix M: Glossary

Academic Achievement

Defined as meeting a uniform and pre-determined level of mastery on subject or grade level standards.
Achievement is a set point or “bar” that is the same for all students, regardless of where they begin.

CAPT

The Connecticut Academic Performance Test (CAPT) is a statewide assessment to be administered annually to
all public school students in Grade 10. The test assesses four content areas: Mathematics, Science, Reading
Across the Disciplines (based on a Response to Literature test and a Reading for Information test) and Writing
Across Disciplines (based on two Interdisciplinary Writing tests and an Editing and Revising test). Each student
who completes the CAPT receives an overall scale score for each of the four content areas. The skills and
content assessed by the CAPT are based on Connecticut curriculum frameworks.

CCT

The Connecticut Common Core of Teaching (CCT) articulates essential knowledge, skills and qualities
Connecticut teachers need to prepare students to meet the challenges of the 21st century. These foundational
skills are grouped into six interrelated domains: (1) Content and Essential Skills, (2) Classroom Environment,
Student Engagement and Commitment to Learning, (3) Planning for Active Learning, (4) Instruction for Active
Learning, (5) Assessment for Learning; and (6) Professional Responsibilities and Teacher Leadership. The CCT
was designed as a guide to help build teacher competence beginning with pre-service and continuing throughout
a teacher’s career.

Classroom Assessment

A teacher-developed assessment used by a single teacher for a particular course or group of students. A
classroom assessment does not refer to an assessment created by and administered by groups of teachers.

CMT

The Connecticut Mastery Test (CMT) is a statewide assessment to be administered annually to all public school
students in Grades 3 through 8. The test assesses four content areas: Reading, Writing, Mathematics, and
Science (Grades 5 and 8 only). Each student who completes the CMT receives a total scale score for each
content area. The skills and content assessed by the CMT are based on Connecticut curriculum frameworks.

Content Mastery Standard

A score on an assessment that a student must obtain in order to be considered as having achieved mastery. A
content mastery standard is typically established somewhere between a passing score and 100%.
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DPI

District Performance Index (DPI) indicates overall district-level student performance based on Connecticut
Mastery Test (CMT) and Connecticut Academic Performance Test (CAPT) results.

Educator Evaluation and Support System

The evaluation and support system consists of multiple measures to pamt an accurate and comprehensive
picture of educator performance. All teachers and administrators will be evaluated in four categories, grouped in
two major focus arcas: Practice Related Indicators and Student Outcomes Related Indicators. The performance
levels are defined as:

« Exemplary — Substantially exceeding indicators of performance

o Accomplished — Meeting indicators of performance

e Developing — Meeting some indicators of performance but not others
s Below Standard — Not meeting indicators of performance

End-of-Year Conference

The annual evaluation process between a teacher/administrator and evaluator (administrator or designee) is
anchored in a minimum of three performance conversations that occur at the beginning, middle and end of the
school year. It is expected that the End-of-Year conference will occur in May or June but no later than June
30th. During the End-of -Year conference, the teacher/administrator will present their self-assessment and
related documentation for discussion and the evaluator will present his or her evaluation of the
teacher/administrator’s performance. These conversations are collaborative and require reflection and
preparation by both the evaluator and the teacher/administrator in order to be productive and meaningfui.

Goal-Setting Conference

The annual evaluation process between a teacher/administrator and evaluator (administrator or designee) is
anchored in a minimum of three performance conversations that occur at the beginning, middle and end of the
school year. It is expected that the Goal-Setting and Planning conference will occur on or before October 15th
but must be completed prior to November 15th. A portion of the conference may include a brief orientation to
the new teacher/administrator evaluation process but the main purpose of this conference is for the
teacher/administrator and evaluator to discuss school and district priorities and the teacher/administrator’s
objectives and goals to ensure they are related to school and district priorities.

Growth

Improving skills required to achieve mastery on a subject or grade level standard over a period of time. Growth
differentiates mastery expectations based on baseline performance.

IAGD

An Indicator of Academic Growth and Development (IAGD) is the specific evidence, with quantitative targets,
that will demonstrate whether a Student Learning Objective (SLO) was met. Each SLO must include at least
one IAGD. Each IAGD must make clear (1) what evidence will be examined, (2) what level of performance is
targeted and (3) what proportion of students is projected to achieve the targeted performance level.
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Mid-Year Check-In

The annual evaluation process between a teacher/administrator and evaluator is anchored in a minimum of three
performance conversations that occur at the beginning, middle and end of the school yeat. The evaluator and
teacher/administrator must complete at least one Mid-Year Conference at which they review progress on the
teacher/administrator’s goals and objectives to date. The Mid-Year Conference is an important point in the year
for addressing concerns, reviewing results and adjusting goals and objectives as needed. Evaluators can deliver
mid-year formative information on categories of the evaluation framework for which evidence has been
gathered and analyzed. If needed, teachers/administrators and evaluators can mutually agree to revise goals
and/or objectives.

Parent Feedback

A whole-school parent survey (data is aggregated at the school level) must be conducted each spring and trends
analyzed from year-to-year to inform teacher practice. Parent surveys must be confidential and survey responses
should not be tied to parents’ names. Survey results may be used to identify a parent engagement goal and
related improvement target.

Post-Conference

A post-conference follows a formal observation or review of practice and may or may not follow an informal
observation or review of practice. Post-conferences provide a forum for reflecting on the observation/review of
practice against the CT Framework for Teacher Evaluation and Support and for generating action steps that will
lead to the teacher’s improvement.

Pre-Conference

A pre-conference precedes a formal observation or review or practice and allows the teacher to provide the
context for the lesson/practice session and information about the students to be observed. It is also an
opportunity for the evaluator to set expectations for the observation process.

Professional Growth Plan

A Professional Growth Plan is co-created with mutual agreement between a teacher and his/her evaluator and
serves as the foundation for ongoing conversations about the teacher’s practice and impact on student outcomes.
Professional learning opportunities identified in a Professional Growth Plan should be based on the individual
strengths and needs of a teacher that are identified through the evaluation process.

School Assessment

Assessments developed by groups of teachers that are mandated or optional for use school-wide (e.g., end-of-
course assessment written by science teaches and used in all chemistry courses in the school).
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SLO

A Student Learning Objective (SLO) is an academic goal that teachers/administrators and evaluators set for
groups of students. In the SEED Handbook, there are differences between how SLOs are defined within the
teacher model and the administrator model. The table below outlines these differences.

Administrator SLOs Teacher SLOs

Administrator SLOs combine the three areas of Teacher SI.Os contain three component parts: Broad goals for
teacher SLO into one SMART statement. They student learning that address a central purpose, a rationale

are written like a SMART goal and include that explains why this is an important area of improvement,
target, measurement and time within a single ~ and at least one IAGD which is the specific evidence, with a
SLO. They should: quantitative target, that will demonstrate whether the

objective was met.
e Align to district and school learning
goals
¢ Provide a measure
o Be written in SMART format
« Focus on priority areas

SMART Goal

At the start of the school year, cach educator will work with his or her evaluator to develop their practice and
performance goal(s) and SLOs through mutual agreement. All goals should have a clear link to student
achievement and school/district priorities.

Goals should be SMART:

 §=Specific and Strategic

M=Measurable

A=Aligned and Attainable

R=Results-Oriented

T=Time-Bound

Smarter Balanced Assessments

Smarter Balanced Assessments go beyond multiple-choice questions to include extended response and
technology enhanced items, as well as performance tasks that allow students to demonstrate critical-thinking
and problem-solving skills. Performance tasks challenge students to apply their knowledge and skills to respond
to complex real-world problems. They can best be described as collections of questions and activities that are
coherently connected to a single theme or scenario. These activities are meant to measure capacities such as
depth of understanding, writing and research skills, and complex analysis, which cannot be adequately assessed
with traditional assessment questions. The performance tasks will be taken on a computer (but will not be
computer adaptive) and will take one to two class periods to complete. The Smarter Balanced Assessments are
aligned with the Common Core State Standards (CCSS) and will replace CMT and CAPT assessments.

SPI

SPI is the School Performance Index and indicates overall student performance in a school based on
Connecticut Mastery Test (CMT) and Connecticut Academic Performance Test (CAPT) results.
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Statewide Assessment

An assessment that is mandated for use state-wide. Currently, Connecticut’s statewide summative assessment
system consists of the Connecticut Mastery Test (CMT), the Connecticut Academic Performance Test (CAPT),
the CMT/CAPT Skills Checklist and the CMT/CAPT Modified Assessment System (MAS).

Student Qutcomes Related Indicators

An evaluation of a teacher’s coniribution to student academic progress, at the school and classroom level. This
focus area is comprised of two categories:

o Student Growth and Development (45%) as determined by academic progress related to a teacher’s
student learning objectives (SLOs), and

o Whole-school Measure of Student Learning (5%) as determined by aggregate student learning
indicators.

Teacher OQbservations

e FEach teacher should be observed according to the grid on page 21 through both formal and informal
observation.

o Formal: Mutually scheduled in-class observations or scheduled/unscheduled reviews of
practice that last at least 30 minutes and are followed by a post-observation conference, which
includes both written and verbal feedback. _

o Informal: Non-scheduled observations or reviews of practice that last at least 10 minutes and
are followed by written and/or verbal feedback.

Teacher Practice Related Indicators

An evaluation of the core instructional practices and skills that positively affect student learning. In the SEED
model, this focus area is comprised of two categories:

s Observation of Educator Performance and Practice (40%) as defined in the Connecticut Framework
for Teacher Evaluation and Suppert, which articulates four domains and eighteen components of teacher
practice; and

e Parent Feedback (10%) on teacher practice through surveys.

Whole-School Student Learning Indicators

For districts that include whole-school student learning indicators in teacher evaluations, a teacher’s indicator
ratings shall be represented by the aggregate rating for the multiple student learning indicators established by
the administrator’s evaluation rating

TL|Page
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Discovering whar kids need to succeed

Your answers on this questionnaire will be kept strictly confidential. DO NOT put
your name on this form, No one will be able to find out how you or anyone else
answered. Your school will receive a report that combines many students’ answers
together. Therefore, no one will be able to connect your answers with your name,

This is not a test you take for school grades. You are just being asked to tell about
yourself, your experiences, and your feelings. Please be as honest as you can.

IMPORTANT MARKING DIRECTIONS
e Please use a blue or black pen.

e Place an“X"in the appropriate box or boxes.

RIGHT ~ WRONG
X M O

+ To change an answer, completely black out the wrong
answer and put an "X"in the correct box as shown below.

CORRECT ANSWER INCORRECT ANSWER
X ' |




1. How old are you?

{] 1toryounger [} 14 L1z
|l 12 [11s )18
-] 13 [} 18 {1 19 or older
2. What is your grade in school?
[-] 5th L] 7th [ eth [ 11th
[] 6th Ll sth =1 10th L1 12th

3. Which of the following best describes you?

] Female 7] Transgender, do not
(7] Male identify as exclusively
maie or female

[] Transgender, male-to-female =1 Not sure
[] Transgender, female-to-male

4. Would you say that you are . ..?
i1 Only straight/heterosexual [] Mostly lesbian/gay
[-] Mostly straight/heterosexual 7] Only fesbian/gay

i“] Bisexual

5. How do you describe yourseli? Please mark each that
applies to you from this list:

{1 American Indian or Alaska Native

L7 Asian

{1 Black or African American

1 Hispanic or Latino/Latina

[} Native Hawaiian or Other Pagcific Islander
("1 White

] Other

Some of the questions in this survey ask about your
parents. In this survey, “parenis” (and “father” or
“mother”) refer to the aduits who are now most responsible
for raising you. They could be foster parenits, stepparentis,
or relatives/guardians. If you live in a one-parent family,
answer for that adulf.

6. Which of the following best describes your family?

[ tlive with my two birth / biological parents
[=] 1 live with my two adoptive parents

[} Sometimes I live with my mom and sometimes my dad
<1 Tlive with one parent

L7} 1ive with one parent and one stepparent

-] 1live with one birth parent and one adoptive parent

[-] liive with foster parents

B 1ive with my grandparents or other adult relatives who
take care of me

1 Other

How important is each of the foliowing to you in your life?
Mark one answer for each.

10.

11.

12,

13.

14,

15,

16.

17.

18.

19,

Not
Sure

Not  Somewhat
Important Important

Quite Extremely
important Important

. Helping other

. Helping to reduce

hunger and poverty
in the world............

. Helping to make

the world a hetter
place in which to

Being religious or

Spiritual..e e L [ Lt | [}
Helping to make

sure that all people

are treated fairly ... { ] 7 L [ [
Getting to know

people who are of

a different race or

ethnic group than

Speaking up for

equality (everyone

should have the

same rights and

opportunities)....... L] L] L B [
Giving time or

money to make

_ life better for other

people...iiiennnn
Poing what |
believe is right,
even if my friends
make fun of me.....
Standing up for
what | helieve,
even when it’s
unpopular todo so. | | fl [ [ |}
Telling the truth,

even when it’s not

QASY wevererreressrassenenes [ [-] B [ ]
Accepiing

responsibility for

my actions when |

make a mistake or

get in trouble ..., ] || [ [ (]

Doing my best, even

when | have to do

ajob | don't like..... [} [ L] [ []
ABOUT SCHOOL

20. On an average school day, how much time do you spend

doing homework outside of school?
[.] None [ 1hour

[ Half hour or less [} 2hours

[51 Between a half hour and 7] 3hours or more

an hour



21. What grades do you earn in school?

[} Mostly As {1 Mostly Cs

[.i Abouthalf As and haif Bs |~ About haif Cs and half Ds
[ | Mostly Bs | | Mostly Ds

|5l Abouthaif Bsand half Cs | | Mostly below Ds

For each of the following, mark one response.
How often does one of your parents ... ?

Very Some-
Often Often times Seldom Never

22. Help you with your school

WOK ceeeceeeeesermsrarensesssnesasaverenees 5 TR S T R O
23. Talk to you about what you _
are doing in school ........cccne.. AU S T T S S B

24. Ask you about homewori ...... RN N

25. Go to meetings or events at 7
YOUF SChOO . cceeeviviirirnreene | L 0 1L 0T

How much do you agree or disagres with the following?

Mark one answer for each.
Strongly Net  Dis- Strongly
Agres Agree Sure agree Disagree

28. At school, | try as hard as |

can to do my best work........... o T
27. My teachers really care ahout

B cerevirceeress s sessenrs s sesssasarans T N
28, li bothers me when | don’t

_ do something well.......conn.... 0l

29. | get a lot of encouragement

at MY SCHOO! ... moeereeemrmrercsnnas T O R
30. Teachers at school push me

to be the best | can be ... -
31. My parents push me to be

the best | can De ueeerresereenen. % O T O D O T

32. During the last four weeks, how many days of school
have you missed because you skipped or “ditched”?

[l None {7} 4-5days
[} 1day {1 6-10days
[l 2days {1 11 or more days
] 3days i

33. During this school year, have you received special help
in school for your class work or behavior on a daily or
weekly basis?

["] Yes 1 No

For each of the following, mark one answer.

How often do you...? Usually Sometimes Never

34. Feel bored at SCHOO! ..veensecsrenens ] [ [+]
35. Come to classes without bringiing

paper or something to write with ... | | i .
36. Come to classes without your '

homework finiShad. ... imreeeraens P i
37. Come to classes without your

3T Ta L |

Reminder: In this survey, “parenis” (and “father”
or “mother”) refer to the adults who are now most

" responsible for raising you.

ABOUT YOU

How much do you agree or disagree with the following?
Mark one answer for each.

Strongly
Agree Agree

Not

38. On the whole, | like myself..... -1 |71 71 7
39. It is against my values fo

drink alcohol while Fam a

1EENAGEN ..verereeeceeseneserresassaesens 0 T 0 O O B
40. | like to do exciting things,

even if they are dangerous.... | | ] 1 [7]
41, At times, | think | am no

good ai all ....cvceeecceerrrremnenins Lo

42, | get along well with my

PAFENES...cercereseessnsasersenssasresrennas ST S T O B
43. Altinal, lamgladiamme... | | ||
44, 1 feel | do not have much to

be proud of....cccneerssverenenrsnns ]
45. [i | break one of my parents’

rules, | usually get punished.. | | {1 ] |1
48, My parents give me help

and support when I need it.... [ | [7]
47. It is against my values to

have sex while lam a

CIEL T 1o S, I T B
48. In my school there are clear

rules about what students

can and cannot do ..o [ I R R B b

49. 1 care about the schooll go
50. My parents often tell me they

51. In my family, | feel useful

and IMPOrtant ..o veecsseenees I O S U O B
52. Students in my school care

BBOUL M@ e crseas 5 T T T
53. In my family, there are clear

rules about what | can and

CANNOL O «.mvee e ereneeiver s (RS A T B A
54. In my neighborhood, there

are a lot of people who care

ADOUL M +erereee e evsesnnsanns 0 T 6 I S O
55. At my school, everyone

knows that you'll get in

trouble for using alcohol

OF Other ArugS ..o rervenesens L]
56. If one of my neighbors saw

me do something wrong, he

or she would tell one of my

PAFENIS. ceververesersresrarsrsssensnnsenee I T T I

Dis- Strongly
Sure agree Disagree

]

o=

T



62. Playing on or helping o 1 2 35

During the last 12 months, how many times have you. ..

5or
34 Rore
Never Once Twice Times Times
. Been a leader in a group or
organization ... I
. Stolen something from a

. Gotten into trouble with the o
Yo 101 S 5 T S T S Y S O

. Hit or beat up someone .......... T I R B
. Damaged property just

for fun (such as breaking

windows, scraiching a car,

pulting paint on walls, etc.)... {1 £ [ 1 L]

During an average weel, how many hours do you spend , .. ?

Mumber of Hours 1ot
§-10

with sports teams at

schoo! or in the

COMMUNILY «eeaeereremresvsssses 5 I T I T I Y B
. In clubs or organizations

other than sporis at

school (for example,

school newspaper,

student government,

school plays, language

clubs, hobby clubs,

drama club, debate,ete) | | [} U1 (1 L1
. In clubs or organizations

other than sports outside

of schaal (such as 4-H,

Scouis, Boys and Girls

Clubs, YWCA, YMCA, etc). (1 [ 01 E1 [ [
. Reading just for fun (not

partofyourschoolwork) ] (71 1 L3 13 Ll
. Going to programs,

groups, or services at

a church, synagogue,

mosgue, or other

religious or spiritual

o] =17 - S S— [ O O O 4 O % S I
. Helping other people

without getting paid

{such as helping out at

a hospital, daycare

center, food shelf, youth

program, community

service agency, or

doing other things) to

make your city a better

place for people to live.. [ | 11 [1 i1 [
. Helping friends or

NEighbOrs covcecscsnsssisnanes B
. Practicing or taking

lessons in musie, art,

drama, or dance, after

school or on weekends . | |

Think about the people who know you well. How do you

think they would rate you on each of these?

People who know me would say that thisis ...

Not A Some-
. at ail Litlle what
70. Knowing how 10 LikeMe LikeMe Like Ms

say “no” when

someone wants

me to do things }

know are wrong or

dangerous ... N O
71. Caring about other

people’s feelings.. | | P i
72. Thinking through

the possible good

and bad resulis of

different choices

before | make

deciSions ..o [ [ i
73. Saving my money

for something

special rather

than spending it

all right away......... f il Pl
74. Respecting the

values and beliefs

of people who are

of a different race

75. Giving up when
things get hard for

76. Staying away from
people who might
get me in trouble.. [} N L

77. Feeling really sad
when one of my
friends is unhappy

78. Being good at
making and
keeping friends..... . [ I

79. Knowing a lot
about people of
other races or
ethnic groups........ | i

80. Enjoying being
with people who
are of a different
race or ethnic
group than lam.... | ] rl i1

81. Being good at
planning ahead.....

82. Taking good care of
my body (such as,
eaiing foods that
are good for me,
exercising regularly,
and eating three
good meals a day). [}

L L) L



In this section we ask you about alcohol and other drugs.
Please answer honestly. Remember, you are not asked io
put your name on this form, so no one will ever be able to
tell how you answered.

On how many occasions (if any} have you had more than
just a few sips of alcoholic beverages {beer, wine, or hard
liquor) to drink.. . . ?
Number of Occasions
o 12 35 68 10-19 20-39 40+

e e

83. In your lifetime...... T A R T T e
84. During the
past 30 days........ b

85. Think back over the past two weeks. How many times
have you had five or more drinks in a row? {A “drink”
is a glass of wine, a bottle or can of beer, a shot glass
of liquor, or a mixed drink.)

"] None i1 3to5times
| Once 1 610 9times
7 Twice "1 10 or more times

86. How frequently have you smoked cigarettes during the
past 30 days?
i1 I have never smoked a cigarette

"1 Notatal

{1 Less than 1 cigarette per day
1 1105 clgarettes per day

("1 About 1/2 pack per day

"1 About 1 pack per day

1 About 1-1/2 packs per day

("1 2 or more packs per day

87. During the past 30 days have you used marijuana or
hashish?

] Yes
7 No

88. During the past 30 days have you used prescription
drugs not prescribed to you?

[ | Yes
1 No

How wrong do your parents feel it would be for
youto...?
Very ALittle Bit Not atall
Wrong Wrong Wrong Wrong
89. Have one or iwo drinks
of an alcoholic beverage
nearly every day .o (]

90. Smoke t0bacCo...mmmcrrians L
91, Smoke marijuana......e [ [ (] L

92, Use prescription drugs not
prescribed 10 YOU v P

How wrong do your friends feel it would be for
youto...?
Very A Little Bit Notatali
Wrong Wrong Wreng Wrong
93. Have one or two drinks
of an alcoholic beverage

nearly every day ... i I L ]
94. SmMOoKe tODACCO cuimmrrsmnsen | i
95, Smoke Marijuana... ... I {1 P [

96. Use prescription drugs not
prescribed 10 YOU wnrniunees {1 i L

How much do you think people risk harming themselves
{physically or in other ways) if they . .. ?
Ne Slight Moderate  Great
Risk Risk Risk Risk
97. Have five or more drinks
of an alcoholic beverage
once or twice a week ......... - [ = L

28. Smoke one or more packs .
of cigarettes per day s ||

99. Smoke marijuana once or ‘ L
LR R S ——— L b Ll I

100. Use prescription drugs
that are not prescribed )
10 theM vcersescereremsissmnsnssianans P

101. How many times, if any, have you used cocaine (crack,
coke, snow, rock) in your lifetime ... ?

Number of Times
0 i 2 3-5 6-¢ 10-19 20-39 40+

[ [ P I . i Y

i Lol [ Lo P Lo i L



102.

103.

104.

105.

1086.

107.

108.

109.

During the last 12 months, how many times have you...?

Sor
34 More
Mever Once Twice Times Times
Been to a party where other
kids your age were drinking... 1 1 11 11 11 ]
Driven a car after you had
been rinKing.. . sesmssessese: A
Ridden in a car whose driver
had been drinking ......oecevenene I 5 H T I N

How many times during the last 30 days, if any, have
you snified glue, breathad the contents of aerosol spray
cans of inhaled other fumes in order to get high ... ?

Number of Times
0 1 2 3-5 -9 10-19 20-39 40+

S
[

In an average week, how many times do all of the people
in your family who live with you eat dinner together?

i1 None I] 4times a week
i | Once aweek { | 5times aweek
i1 Twice a week {7 6times a week
"1 Three times a week [ 7 times a week

How often did you feel sad or depressed during the last
month?

[7] Al of the time i1 Onceinawhile
[*1 Most of the time {1 Notatall

("} Some of the time

Have you ever tried to kill yourself?
1 Ne

I} Yes, once

{1 Yes, twice

[-] Yes, more than two times

Have you ever had sexual intercourse (“gone all the way,”
“made love™)?

] No-— SKIP TO QUESTION #111

[l Once
L Twice
] 3times

1 4 or more times

110. When you have sex, how often do you and/or your partner
use a birth control method such as birth control pills,
Depo-Provera shot, an implant, ring, patch, male or female
condom (rubber)}, foam, diaphragm, or 1UD?

[] Never

i | Seldom
i Sometimes
[ | Often

(-} Always

How many times, if any, in the last 12 months have you
used...?
MNumber of Times
0 1 2 85 69 10-19 2030 40+

111. Chewing tobacco

YR LT | JU— N N Y N N O S U S B A
112. Heroin (smack,

horse, skag) or

other narcotics

(like opium or

morphine)......... N T T A T A A O

How much do you agree or disagree with the following?
Mark one answer for each.

Strongly Not  Dis- Stongly
Agree Agree Sure agree Disagroe

113. Sometimes | feel like my life

NAS NO PUFPOSL..vueuerierremssirvrsirrnn S T 0 T S0 B i B
114. Adulis in my town ot city

make me feel IMportant ... NS R 0 T I
115. Adulis in my town or city

listen to what | have {0 Say ... S T 0 I S T ) IO

116. I'm given lots of chances to
help make my town or city a

beiter place in which to live........ © | | 11 i |}
117. Adulis in my town or city don’t

care about people My age ......... 155 HS I Y U T T
118. In my town or city, | feel like |

Matter 10 PEOPIE e rverersrarioseras T T A T O

119. When things don’t go well for

me, | am good at finding a way

to make things better......cccuomen I U T O D I
120. When | am an adult, I'm sure |

will have a good life .....ccreenmenes 0 R T R O



Reminder: In this survey, “parenis” {and “father” or
“mother”) refer to the adults who are now most responsible
for raising you.

During the last 12 months, how many times have you ... ?
>4 Mo

121. Taken part in a fight where a oo Once Twice Times Times

group of your friends fought

T ey (=Y 1711« JO 0 P Y S T A
122. Hurt someone badly enough to

need handages or a doctor......... I A O T U T
123. Used a knife, gun, or other

weapon o get something from

8 PEISON +eorvrrevrrsrsrrseressescressessssesaes S O 5 N oy S I

124. If you had an important concern about drugs, alcohol,
sex, or some other setious issue, would you talk to
your parent(s) about it?

[1 Yes I Probably not
[} Probably i1 No

[“1 Pm not sure

125, How much of the time do your parents ask you where
you are going or with whoim you will be?

=] MNever ] Most of the time

Il Setdom [V Al of the time

1 Some of the time

Among the people you consider to be your closest friends,

how many would you say ... ?
A
None Few Seme Most Al

126. Drink aleohol once a week or

MOIG . vurrerseresserenssssmessssserssesssssessnnsss AL N S S S I O
127. Have used drugs such as

marijuana or cocaing ........eeeeemnn. 0 N U T B B

l
128. Do well in SChOOL...cmmereeeesecesrcsenes 0 O 5 S I A B O

How often do you feel afraid of . ..

Once
ina Some-
130. Walking around your Never While times Offen Always
NeighbOrNOOG? .. veeemececesreeens T T 1t O B s
131. Getting hutt by someone at S o
YOUF SCROOIT caeeeeeeeeeeeeeeeeesrrenrens LA T U U T O B
132. Getting hurt by someone in i )
YOUT NOME? ..o mreresessssesesraserenes (0 O P O Y I A

133. On the average, how many evenings per week do you go
out to activities at a school, youth group, congregation,
or other organization?

R ] 3 F
[ L] 4 L7
'] 2 -

134, On the average, how many evenings per week do you
go out just to be with your friends without anything
special to do?

Eo 3 Ll e
L] 1 ila L17
] 2 s

135. Imagine that someone at your school hit you or pushed
you for no reason. What would you do? Mark one answer.

[ I'd hit or push them right back.

|51 I'd try to hurt them worse than they hurt me.

[:] pd try to talk to this person and v;rork out our differences.
<] rdtalk to a teacher or other adult.

1] I'd just ignore it and do nothing.

How much do you agree or disagree with the following?
Mark ong answer for each.

Strongly Not  Dis- Strongly
Agree Agree Sure agree Disagres

136. Students help decide what

goes on in my school ... 0 I 10 R OO B A
137. | don't care how 1 do in _
£+ 1= 1 | DR 0 T I I 0 O O

138. i have lots of good
conversations with my

[eE17=1 1] ¢ W 0 O T 0 T 5 R
139. If | break a rule at schoof, P'm

sure to get in trouble .............. N T I S O R
140. My parents spend a lot of time

helping other people.....coeeme. R T R O I T o

141. | have little control over the
things that will happen in my

During the last 12 months, how many times have you ... ?

5or
34 Noe
Never Once Twice Times Times

142, Carried a knife or gun to

protect yourself .evevceneen 1 [0 1 1] [}
143. Threatened to physically hurt -
SOMBONE ..euveerererrmsrraressasrannesians 0 TR Y N U O

144. Gambled (for example,
bought fottery tickets or tabs,
bet money on sports teams
or card games, etc.) ...ccuenne. % O I I T I I

-



T

The following questions ask about the adults you know.
When answering these questions, don’t count your
parenis or relatives.

How many aduits have you known for wo or more years
who...?

145. Give you lots of encouragement
whenever they see you...........
You look forward to spending
time wWith .o
Spend a lot of time helping

other people.....ccccrnenanivnian,
Do things that are wrong or

HANGETOUS v eererr s esvassnsans

Talk with you at least once a

146.
147.
144.

149,

On an average school day, how many hours do you spend ... ?

Less dor
Than 1 2 3 More
None 1Hour Houwr Hours Hours Hours

180. Watching TVorvideos.. [] [} 0% [ [71 I
151. Using a computer, cell
phone, or other device
to email, play games,
surf the web, Instant
Message, or text with

L [=] £ [ - S
At home with no adult

there With YOU..ccumernnns

152,
O S 1 B

Have you ever heen physically harmed (ihat is, where
someone caused you to have a scar, black and blue
marks, welis, bleeding, or a broken bone) by someone in
your family or someone living with you?

153.

1<l Never [} 4-10 times
[] Once [} More than 10 times
] 2-3times

154. How many times in the last 2 years have you been the
victim of physical violence where someone caused you

physical pain or injury?

] Never [] 8times
= Once l=] 4 or more times
] Twice

155. Where does your family now live?
i=] Onafarm

E
L]
L]
]
[
[
[]

i the country, but not on a farm

On an American Indian reservation

In a small town (under 2,500 people}

In a town of 2,500 to 9,999

In a small city (10,000 to 49,999)

In a medium-size city {50,000 to 250,000)
In & large city {over 250,000)

156. How many years have you lived in the city where you
now live?

1 Allmy life
ol

] 5-9years

]

'] 1-2years

10 years or more, but Fve lived in at least one other place

3-4 years

{
7] Lessthan 1 year

157. How often do you binge eat (eat a lot of food in a short
period of time) and then make yourself throw up or use
laxatives to get rid of the food you have eaten?

L]

{1 Onceinawhile

MNever

[T sometimes
-] Often

158. Have you ever gone several months where you cut
down on how much you ate and lost so much weighi
or become so thin that other people became worried
about you?

[} Yes
[} No

159, What is the highest level of schooling your father (or
stepfather or male foster parent/guardian) completed?

_____ Completed grade school or less

Some high school

Completed high school

Some college

Completed college

Graduate or professional school after college

Don't know, or does not apply

160. What is the highest level of schooling your mother (or
stepmother or female foster parent/guardian) completed?

1“1 Completed grade school or less

Some high school

Completed high school

Some college

{71 Completed college

Giraduale or professional school after college

| Don’t know, or does not apply

Thank you for your participation!

8 Data Recegnition Corp.-5C3037-12985-5432



RYASAP - SIS Supplemental Questions

l.iama MNFemale Omale

2. My grade is | O7th O8th Ooth 010" O1* 12"

3. | describe my race as Owhite | CBlack OAsian OMulti-racial | OOther

4. | describe my ethnicity as CINon-Hispanic | OHispanic

5. On an average school day, how many hours do you spend on social media sites either on your phone, a

computer, or other device (such as Facebook, Twitter, Instagram, Snapchat, MySpace, ask.FM, Vine)?

Onone Otess than 1 O1 hours O 2 hours {13 hours O4 or more hours
hour
“Strongly | Somewhat ‘| Somewhat | - Strongly
T T R e e ] Agrees Agree | " Disagree |- Disagree -
6. Since the start of this school year, | have seen posts where
kids from my school were insulted, teased, harassed, or
abused by other students through social media (such as d = H H
Facebook, Twitter, Instagram, Snapchat, ask.FM, Vine).
7. It is OK to take someone else’s prescription drugs o1 r1 [ g
8. If | wanted to get prescription drugs {not prescribed to
me) they would be easy to get N - O Y
9. It is OK to smoke marijuana n ] (] |
10. It is OK to smoke an electronic cigarette {e-cig or e-
: 0 | rl O
cigarette)
11. Right now, is there an adult in your life that you wouid go | OYes, an adult | DOlYes, an adult CInNo
to for help if you were feeling sad, depressed, anxious, or at school outside of school
worried, etc.? (Please check all that apply)
e S ' Yes No
12. Have you ever used prescription drugs not prescribed to you {such as Oxycontin,
Percocet, Valium, Xanax, Ambien, Ritalin, or Adderall)? H H
13. Have you ever used an electronic cigarette (e-cig)? G |
During the last 12 months, how many times have | - Never |~ Once ~ |~ Twice | 3to4 "} 5Sormore.
you,, R R T R e times 1 times
14. been to a party where other kids your age
were taking prescription drugs (not prescribed to i (W (W 0 ]
them)?
15. taken prescription drugs (not prescribed to
you) with alcohol and/or drugs? D b D H N
16. been to party or gathering where kids your
age were drinking and/or doing other drugs while 0 ] O n O
a parent was home?
17. self-injured yourself on purpose (such as
cutting or burning}? = = = = H
18. used an electronic cigarette {e-cig)? 0 1 r a 0




